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Introduction to Evaluation Framework

The aim of this document is to provide partners with a clear understanding of what is
involved in completing the implementation of the impact assessment for the VR Tool
developed by the VRTEACHER project team.

The objective of this Intellectual Outputs is to is to support all partners to undertake an
impact assessment to evaluate the effectiveness of the training activities delivered as
part of the VRTEACHER project. Specifically, our aim is to assess the impact of the VR
Tool for teacher training. This impact assessment is specifically targeted at in-service
and pre-service teachers, and the aim is to assess the impact that the VR Tool has on
their teaching practice. As such, through this framework, we will provide a range of
evaluation and assessment tools to support partners to gain a full and complete

understanding of how the VRTEACHER Tool can impact the competences of teachers.

This evaluation framework will support all partners in evaluating the effectiveness and
impact of the training activities and of the implementation activities using the VR tool;
and will identify proper evaluation methodologies, tools (supported by CUT and U3CM),
and indicators to investigate and identify the impact of the VR tool on the personal and
professional development of the in-service and pre-service teachers involved in the

implementation phase.

The aim of this implementation phase is to test and assess the usability of the VR Tool
for pre-service and in-service teachers; to assess what level of impact is achieved among
these teachers (learners within the impact+ framework), and to determine the longevity
of the impact on their teaching skills and their attitudes towards their students. To help
the consortium to achieve these objectives, the following document provides an overview
of what is expected from each partner during this phase, a timeline for implementation
and reporting, as well as some templates to be used when planning and documenting

the implementation and impact assessment processes.

Impact+ Methodology

The strategy that will be implemented to assess the impact of the VRTEACHER Tool will
follow the structure of the IMPACT+ Framework that was developed by the UK and
Slovenian National Agencies, as a means of supporting project consortia to measure

and track that impact of their projects.
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The impact+ methodology typically supports Erasmus+ consortia to determine the level

of impact achieved with their intellectual outputs, at each of the following levels:

1) Systemic - This Area of the Impact+ Assessment should focus on the impact of
the intellectual output (I0) in relation to the sector, subject area of the project,
peer or beneficiary networks, policy or legislative change, etc.

2) Organisations - This Area of the Impact+ Assessment should focus on the impact
of the IO in relation to the operation and service/training offering of project partner
organisations.

3) Learners - This Area of the Impact+ Assessment should focus on the impact of
the 10 in relation to individual young learners or staff (VET tutors or mentors), etc.

4) Project Staff - This Area of the Impact+ Assessment should focus on the impact
of the IO in relation to project staff who are managing and coordinating the project
in each partner organisation.

Impact+ is meant to act as a starting point to assess the level of impact that an IO can
achieved on each of these levels; supported by additional evaluation tools and methods.
In following this structure, VRTEACHER project partners will specifically focus on the
impact of the VR Tool on learners, who in the context of the VRTEACHER project are
pre-service and in-service teachers. In the Data Collection section of this framework, we
will outline the specific tools which partners should use in determining the impact of 102
- VR based systematic approaches for teacher training — on pre-service and in-service

teachers.

Methodology for Implementing the VRTEACHER Impact
Assessment

Each partner is expected to complete the implementation of the VR Tool developed by
the VRTEACHER project with in-service and pre-service teachers in each country. The
implementation phase will include delivering face-to-face workshops with these teachers
to test the VR Tool, and to assess the impact that this Tool has on their teaching skills,

their digital skills and their attitudes towards their students.

Within the framework of this 10, partners are free to design their national implementation
process, based on their access to the target groups and their local context. The

evaluation tools and resources contained in this Framework, only serve to support the
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production of national Impact Assessment Reports which are comparable across partner

countries. Therefore, while partners are free to choose how they deliver this
implementation and impact assessment, they are required to complete the following

steps in sequence:

b Pre-Training Survey*Implementation of Post-Training sAll partners will ~ *Four weeks after  All partners will
with in-service and the Workshop with Survey with in- compile the the workshop, all  compile their
pre-service in-service and pre- service and pre- findings from the  partners will findings and
teachers. service teachersto service teachers.  pre-training and complete afollow- produce a National

» This survey will be testthe VRtool.  sThis survey will post-training up post-training Impact Assessment
based on the *An observation of combine the surveys,andthe  survey with and Evaluation
competences the training competences from results of the teachers who Report, usinga
outlined in101. implementation 101, with some observationfrom participated inthe template provided

will be organised  more technical the workshop. workshop, to by FIP.

and hosted by the  survey questions *Based on this assess thelong- e Following on from
partners to assess  as the teachers will analysis, all term impact of the  this FIP will
theimpactofthe  have usedthe VR partners willhosta VRTool on produce a

VR tool on the Tool at this point.  focus group with ~ teachers. summary report
teachers. some of the pre- for103.

service and in-
service teachers
who participated in
the workshop, and
to present the
findings from the
observation and
the surveys, and to
validate these
findings.

Data Collection Tools

In this section the tools that can be used by all partners during their national

implementation activities for data collection are provided. These tools include:
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Facilitator Declaration Form: This should be signed by the facilitator of the VR

Tool implementation, as an independent verification of the numbers of the target
group (in-service and pre-service teachers) engaged in the implementation and
impact assessment activities. This template should be used by partners in
instances when it is not possible to have a sign-in or attendance list.

Participant Consent Form: This should be reviewed and signed by all
participants (pre-service and in-service teachers) who are engaging in the

piloting workshop to test the VR Tool.

Pre-training Survey for In-service and Pre-service Teachers: This short
questionnaire should be distributed to pre-service and in-service teachers in
advance of the first workshop. This survey is based on a Likert scale; and will
list competences for pre-service and in-service teachers to rate themselves on

based on the competences they should develop through using the VR Tool.

Post-training Survey for In-service and Pre-service Teachers: This short
questionnaire should be distributed to pre-service and in-service teachers in
immediately following the implementation of the workshop to test the VR Tool.
This survey will include the same questions of the Pre-training Survey, with
additional questions which directly assess the technical aspects of the VR Tool.
Long-term Impact Survey: It is recommended that partners repeat the Pre-
training survey with pre-service and in-service teachers four weeks after the
completion of the implementation phase to assess the long-term impact of the
VR Tool on their teaching practice, and on their attitudes towards students.
Observation Template: This template should be completed by VRTEACHER
project staff, or an independent facilitator of the implementation of the VR Tool,
to assess the impact that the Tool has on pre-service and in-service teachers,
as the workshop is being delivered. The aim of completing this observation
template is to ensure that partners can capture the first impressions and live
impacts that the VR Tool has on in-service and pre-service teachers. The
objective is for project partners to complete an observation of the VR Tool in use,
and to take note of feedback and impressions of the teachers during the
implementation workshops. A summary of these observations will be discussed
with teachers during the focus group sessions.

Focus Group Guide and Questions: Once all partners have gathered the data
from the pre-training and the two post-training surveys, and collated the

observations gathered through the observation template, all partners should
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host a focus group with a minimum of 5 pre-service and in-service teachers who

participated in the piloting of the VR Tool.

Testimonial template: To support the further dissemination and future
exploitation of the VRTEACHER VR Tool and training materials, all partners
should seek testimonials from the pre-service and in-service teachers engaged
through the Workshops for Students. As such, it is important to record good
quotes from all the people involved (school leaders, school staff, teachers and

students).
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This should be signed by the facilitator (VRTeacher Project Partner) of the VR Tool
implementation, as an independent verification of the numbers of the target group (in-
service and pre-service teachers) engaged in the implementation and impact
assessment activities. This template should be used by partners in instances when it is
not possible to have a sign-in or attendance list.

School/Department:

Date:

Facilitator Name:

Please complete the table as appropriate and necessary:

Type of Activities No. of Pre- No. of In-service
service Teachers
Teachers Present
Present

Presentation of the VRTEACHER Project
Completion of the Pre-Training Survey
Piloting of the VRTEACHER Tool
Completion of the Observation

Compiletion of the first Post-training Survey

Completion of the second Post-training
Survey

Total
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Declaration:

| hereby declare to the best of my knowledge that the information and details contained
within is true and accurate and can be used as part of the verification process for the
Implementation of the Impact Assessment for the VRTEACHER VR Tool.

Name:

Signature:

Date:

Dear Participant,

You will be asked to interact with a Virtual Reality environment, developed in the context
of the VRTEACHER-Virtual Reality-based Training to improvE digitAl Competences of
teacHERs project (ERASMUS+, Key action 2, Ref. No. 2020-1-CY01-KA226-SCH-
082707). You are expected to participate for approximately <Insert Duration of Testing
in Minutes> minutes and then you will be asked to evaluate your experience. Your
experience on this subject is valuable to us in order to understand the potential of using

VR-based approaches as part of teacher training and education.

Please be assured that the questionnaire completion is anonymous and that the
information you provide will be completely confidential and will not be used for any other
purpose. Your participation is entirely voluntary. You can choose not to participate in any
part, or all of the testing of the Virtual Reality environment and you can withdraw at any

time without giving a reason.

Additionally, we would like to ask for your permission to photograph and videotape the
training activity. The use of the files is limited to our research purposes only. In case your
photos or videos are used for educational purposes or if the research results are
published or presented at conferences, your identity will be protected and your face will

be covered so that your identity is not revealed. You can refuse to be photographed and
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videotaped. The investigators can provide you with a copy of the photographic and video

material upon your request.

Thank you for your response and cooperation.

Yours Sincerely,

The VRTEACHER team

For more information, please visit: https://www.vrteacher.eu/

Participant Declaration:

I, hereby declare that:

| consent to participate in the VRTeacher Piloting Workshop, organized by <Insert
Partner Name, Country> on <Insert Date(s)>, in the context of the Erasmus+ project
“WVRTeacher: Virtual Reality-based Training to improvE digitAl Competences of
teacHERSs” - Project Number: 2020-1-CY01-KA226-SCH-082707.

| have been informed about the project and | have understood what the project is about
and what it aims to achieve.

| have been informed that in case any photos will be taken, will be solely for internal use
by the facilitators and organizers and for dissemination activities.

I may choose not to answer any of the questions that | will be asked and may stop
participating in the piloting workshop at any time | wish.

My name will not be published or communicated to anyone outside of the project team.

The information | will provide will only be used for this project and for the exploitation of
its results.

Each participant should respect the personal data of the other team members. | fully
understand that any information provided by me, or the other members of the group,
should be kept confidential.

My participation is voluntary, and | am free to withdraw at any time, without giving any
reason.

| have received the invitation with the information, | have read it and | understand clearly
the process that | will follow.


https://www.vrteacher.eu/

Participant Consent:

R

Full Name

Email Address or
Contact Number

Signature

Date

10



Reference Number:

1. Demographic data

1. Country (please tick one)

Country Please Tick

Cyprus

Greece

Spain

Ireland

Malta

Other (EU)

Other (non-EU)

2. Gender (please tick)

Gender Please Tick

Male

Female

Do not wish to answer

3. Age (please tick)

Age Please Tick

18-24

25-29

30-39

40-49

50-59

60+
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4. Are you currently (please tick):

Current Status Please Tick

Employed as a Teacher

University Student

Other

If other, please specify:

5. In case you are a teacher, state the level of education which you serve:

Education Sector Please Tick

Primary Education

Secondary Education

Higher Education

Other

If other, please specify:

6. In case you are a university student are you currently:

Level of Education Please Tick

Bachelor Student

Masters Student

PhD Student

Other

If other, please specify:

7. Incaseyou are a university student please state the department you are currently

enrolled:

8. Please rate your experience with Virtual Reality environments:

Q Very

O Notatall | Q A little O Moderate | A Much
much

12
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2. Empathy Scale

The following statements inquire about your thoughts and feelings in a variety of
situations. For each item, indicate how well it describes you by choosing the appropriate

number on the scale from 1-7.

1= Does not describe me very well

7= Describes very well

| often have tender, concerned feelings for people less
fortunate than me. (EC)

| sometimes find it difficult to see things from the "other

person’s" point of view. (PT) (-)

Sometimes | don't feel very sorry for other people when
they are having problems. (EC) (-)

In emergency situations, | feel apprehensive and ill-at-
ease. (PD)

| try to look at everybody's side of a disagreement
before | make a decision. (PT)

When | see someone being taken advantage of, | feel
kind of protective towards them. (EC)

| sometimes feel helpless when | am in the middle of a
very emotional situation. (PD)

| sometimes try to understand others better by
imagining how things look from their perspective. (PT)

When | see someone get hurt, | tend to remain calm.

(PD) ()

Other people’s misfortunes do not usually disturb me a
great deal. (EC) (-)

If ’'m sure I'm right about something, | don’t waste much
time listening to other people’s arguments. (PT) (-)

Being in a tense emotional situation scares me. (PD)

When | see someone being treated unfairly, |
sometimes don’t feel very much pity for them. (EC) (-)

| am usually quite effective in dealing with emergencies.

(PD) ()

| am often quite touched by things that | see happen.
(EC)

| believe that there are two sides to every question and
try to look at them both. (PT)

13
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| would describe myself as a pretty soft-hearted person.
(EC)

| tend to lose control during emergencies. (PD)

When I’'m upset at someone, | usually try to “put myself
in his shoes” for a while. (PT)

When | see someone who badly needs help in an
emergency, | go to pieces. (PD)

Before criticizing somebody, | try to imagine how |
would feel if | were in their place. (PT)

3. Sub-section 1 — Attitudes towards Remote and Blended Teaching

The following statements inquire about your knowledge, attitude and preparedness to
engage remote learning students in teaching activities, as part of a blended learning
classroom. In this instance, consider how you would support one online student, when

the rest of your students are present in the classroom.

For each statement, please state how much you agree with the statement, or how
much you feel prepared or supported based on each statement.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree

1

2

3

How prepared do you feel to support students joining a
lesson remotely? (I&A)

How supported do you feel to address privacy issues
when a student would join a lesson online from home?
(1&A)

How prepared are you to provide an engaging learning
experience for remote learning students? (1&A)

How aware are you of the challenges that remote-
learning students may face when engaging as remote
participants when all of their peers are present in the
classroom? (1&A)

How prepared are you to address connection issues
with remote students? (I&A)

How prepared are you to protect the privacy of students
being observed in their own homes? (I&A)

14
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How important is it to you that if students are joining a
lesson remotely, that they ensure that their camera is
always turned on? (DM)

How confident would you feel in setting rules for
students to engage in remote lessons? (DM)

How prepared are you to manage a blend of classroom-
based students and remote students in the same
lesson? (SE)

How prepared do you feel if you have to address
unforeseen challenges in your teaching practice when
students are joining lessons remotely? (SE)

How prepared would you feel to address any
disturbances to an online or remote student, that has
been caused by a parent or family member in the
home? (SR)

How prepared are you to support a student who is
experiencing bullying or abuse at home? (SR)

How prepared are you to address instances of bullying
or abuse in the home which come to light through
students joining lessons remotely? (SR)

4. Sub-section 2 — Attitudes towards Inclusive Education

The following statements inquire about how your knowledge and attitudes towards
providing inclusive and accessible education for students with additional needs.

For each statement, please state how much you agree with the statement, or how much
you feel prepared or supported based on each statement.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree
112 |3 (4 5|6 |7

How supported did you feel when re-engaging students
in the classroom after COVID lockdowns? (I&A)

How prepared are you to effectively teach students with
possiblepsychological distress caused by a situation
such as a pandemic? (I&A)

How prepared do you feel to integrate students with
psychological distress in a mainstream classroom
environment? (I1&A)

How prepared are you to apply collaborative learning
approaches in a classroom which includes students
with psychological distress? (DM)

15
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How confident are you to introduce team-based
activities among students facing difficulties in their daily
lives? (DM)

How prepared do you feel to address students
experiencing psychological distress that is caused by a
teaching approach? (DM)

How prepared are you to change your teaching
strategies when a student exhibits psychological
distress in your classroom? (DM)

How supported are you to accommodate students with
psychological distress in your classroom? (SE)

How prepared do you feel to address disturbances in
your classroom, caused by students experiencing
psychological distress? (SE)

How prepared are you to deal with a student’s
psychological distress in the classroom? (SR)

How supported do you feel to raise concerns about
students experiencing psychological distress in the
classroom? (SR)

How prepared are you to support a student who is
experiencing psychological distress in your classroom?
(SR)

How comfortable are you teaching students who
regularly experience psychological distress (SR)

5. Sub-section 3 — Attitudes towards Cultural Intelligence in Teaching

The following statements inquire about your knowledge of how best to integrate students
from different cultural backgrounds, and even refugee students in your classroom.

For each statement, please state how much you agree with the statement, or how much
you feel prepared or supported based on each statement.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree
112 |3 (4 |5 (6|7

How prepared do you feel to support students from
different cultural backgrounds in your classroom? (I&A)

How prepared do you feel to teach non-native-speaking
students in your classroom? (I&A)

How aware are you of the cultural background of
students in your class? (1&A)

16
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How supported do you feel that you are to teach
effectively in a culturally diverse setting? (I&A)

How aware are you of the challenges that refugee
students experience? (1&A)

How conscious are you of changing your teaching style
to respond to the diverse needs of students? (DM)

How prepared are you to include teaching methods and
techniques that will support the inclusion of refugee
students in your classroom? (DM)

How prepared are you to handle unforeseen
circumstances in your teaching practice? (SE)

How prepared do you feel to welcome a refugee
student during the school term? (SE)

How confident would you feel in coping with supporting
a refugee student in your class? (SR)

How stressed would you feel if you had a student in
your class who did not speak the same language as
you? (SR)

How prepared are you to support a student who has
experienced trauma? (SR)

17
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1. Empathy Scale

The following statements inquire about your thoughts and feelings in a variety of
situations. For each item, indicate how well it describes you by choosing the appropriate

number on the scale from 1-7.

1=Does not describe me very well

7= Describes very well

| often have tender, concerned feelings for people less
fortunate than me. (EC)

| sometimes find it difficult to see things from the "other
person’s" point of view. (PT) (-)

Sometimes | don't feel very sorry for other people when
they are having problems. (EC) (-)

In emergency situations, | feel apprehensive and ill-at-
ease. (PD)

| try to look at everybody's side of a disagreement
before | make a decision. (PT)

When | see someone being taken advantage of, | feel
kind of protective towards them. (EC)

| sometimes feel helpless when | am in the middle of a
very emotional situation. (PD)

| sometimes try to understand others better by
imagining how things look from their perspective. (PT)

When | see someone get hurt, | tend to remain calm.

(PD) ()

Other people’s misfortunes do not usually disturb me a
great deal. (EC) (-)

If I'm sure I'm right about something, | don’t waste much
time listening to other people’s arguments. (PT) (-)

Being in a tense emotional situation scares me. (PD)

When | see someone being treated unfairly, |
sometimes don’t feel very much pity for them. (EC) (-)

18
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| am usually quite effective in dealing with emergencies.

(PD) ()

| am often quite touched by things that | see happen.
(EC)

| believe that there are two sides to every question and
try to look at them both. (PT)

| would describe myself as a pretty soft-hearted person.
(EC)

| tend to lose control during emergencies. (PD)

When I'm upset at someone, | usually try to “put myself
in his shoes” for a while. (PT)

When | see someone who badly needs help in an
emergency, | go to pieces. (PD)

Before criticizing somebody, | try to imagine how |
would feel if | were in their place. (PT)

2. Scenario 1 - Student connected to lesson remotely and mother verbal

abuse incident

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the first scenario of the VRTEACHER VR Tool — Student
connected to lesson remotely and mother verbal abuse incident. Please complete the
scenario using the VR Tool, and then answer the following statements. For each
statement, please state how much you agree with the statement having completed the

use of the VR Tool for scenario 1.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree

1

2

How prepared do you feel to support students joining a
lesson remotely? (I&A)

How supported do you feel to address privacy issues
when a student would join a lesson online from home?
(1&A)

How prepared are you to provide an engaging learning
experience for remote learning students? (1&A)

How aware are you of the challenges that remote-
learning students may face when engaging as remote
participants when all of their peers are present in the
classroom? (I1&A)

19
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How prepared are you to address connection issues
with remote students? (I&A)

How prepared are you to protect the privacy of students
being observed in their own homes? (1&A)

How important is it to you that if students are joining a
lesson remotely, that they ensure that their camera is
always turned on? (DM)

How confident would you feel in setting rules for
students to engage in remote lessons? (DM)

How prepared are you to manage a blend of classroom-
based students and remote students in the same
lesson? (SE)

How prepared do you feel if you have to address
unforeseen challenges in your teaching practice when
students are joining lessons remotely? (SE)

How prepared would you feel to address any
disturbances to an online or remote student, that has
been caused by a parent or family member in the
home? (SR)

How prepared are you to support a student who is
experiencing bullying or abuse at home? (SR)

How prepared are you to address instances of bullying
or abuse in the home which come to light through
students joining lessons remotely? (SR)

Please comment on the impact that this scenario has had on your outlook towards
engaging remote learners and dealing with the challenges of bullying and abuse

at home:

3. Scenario 2 — Student with COVID Phobia

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the second scenario of the VRTEACHER VR Tool — Student
with COVID Phobia. Please complete the scenario using the VR Tool, and then answer

20
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the following statements. For each statement, please state how much you agree with the

statement having completed the use of the VR Tool for scenario 2.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree

How supported did you feel when re-engaging students
in the classroom after COVID lockdowns? (I&A)

How prepared are you to effectively teach students with
possiblepsychological distress caused by a situation
such as a pandemic? (I&A)

How prepared do you feel to integrate students with
psychological distress in a mainstream classroom
environment? (1&A)

How prepared are you to apply collaborative learning
approaches in a classroom which includes students
with psychological distress? (DM)

How confident are you to introduce team-based
activities among students facing difficulties in their daily
lives? (DM)

How prepared do you feel to address students
experiencing psychological distress that is caused by a
teaching approach? (DM)

How prepared are you to change your teaching
strategies when a student exhibits psychological
distress in your classroom? (DM)

How supported are you to accommodate students with
psychological distress in your classroom? (SE)

How prepared do you feel to address disturbances in
your classroom, caused by students experiencing
psychological distress? (SE)

How prepared are you to deal with a student’s
psychological distress in the classroom? (SR)

How supported do you feel to raise concerns about
students experiencing psychological distress in the
classroom? (SR)

How prepared are you to support a student who is
experiencing psychological distress in your classroom?
(SR)

How comfortable are you teaching students who
regularly experience psychological distress (SR)
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Please comment on the impact that this scenario has had on your outlook towards
engaging students with psychological distress and phobias that could appear due

to a pandemic situation such as COVID-19:

4. Scenario 3 - Student Refugee

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the third scenario of the VRTEACHER VR Tool — Student
Refugee. Please complete the scenario using the VR Tool, and then answer the following
statements. For each statement, please state how much you agree with the statement
having completed the use of the VR Tool for scenario 3.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree
112 3|4 |56 |7

How prepared do you feel to support students from
different cultural backgrounds in your classroom? (1&A)

How prepared do you feel to teach non-native-speaking
students in your classroom? (I1&A)

How aware are you of the cultural background of
students in your class? (I&A)

How supported do you feel that you are to teach
effectively in a culturally diverse setting? (I&A)

How aware are you of the challenges that refugee
students experience? (1&A)

How conscious are you of changing your teaching style
to respond to the diverse needs of students? (DM)

How prepared are you to include teaching methods and
techniques that will support the inclusion of refugee
students in your classroom? (DM)

22



R

How prepared are you to handle unforeseen
circumstances in your teaching practice? (SE)

How prepared do you feel to welcome a refugee
student during the school term? (SE)

How confident would you feel in coping with supporting
a refugee student in your class? (SR)

How stressed would you feel if you had a student in
your class who did not speak the same language as
you? (SR)

How prepared are you to support a student who has
experienced trauma? (SR)

Please comment on the impact that this scenario has had on your outlook towards

engaging students from different cultures in your classroom:

5. Presence

You will see some statements about your experiences in the virtual world. Please
indicate if each statement applies to your experience while using the VR system. There

are no right or wrong answers, only your opinion counts.

Characterize your experience in the environment, by marking an "X" in the appropriate
box of the 7-point scale, in accordance with the question content and descriptive labels.

Please consider the entire scale when giving your responses, as the intermediate levels

may apply.

Answer the questions independently in the order that they appear. Do not skip questions

or return to a previous question to change your answer.

1. Rate your Experience
sense of being of beingin
in the virtual an imagined Neutral
environment world
(virtual
school/ 0O 0O 0
classroom/

Normal
experience
of being in a
place

O
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student’s
space)

. There were Almost all

At no time the time

times during
the experience
when the
virtual
environment Ul l Ll Ll Ol Ul Ol
was the reality

for me...

. The virtual Images that Somewhere

school space / | saw that | visited
classroom /
student’s
space seems
to me to be
more like...

During the Being in the
time of the Being virtual
experience, elsewhere school
which was the space
strongest on

the whole,

your sense of

being in the

virtual O O O O O U O
environment

or of being

elsewhere?

. | think of the
virtual Not at all Verys?uch
environment
as aplaceina
way similar to
other places 0 . 0 3 0 . -
that I've been
today...

During the Not very Very much
experience | often SO
often thought
that | was
really
standing in
the school
space /
classroom/
student’s
space
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6. Embodiment

You will see some statements about experiences. Please indicate, whether if each
statement applies to your experience while using the VR system. There are no right or
wrong answers, only your opinion counts.

Please read each statement and check the relevant response to indicate how strongly
you agree or disagree with each statement (1 through 7). There are no right or wrong
answers. Answer spontaneously and intuitively.

1=Strongly disagree, 2=Disagree Somewhat, 3=disagree, 4=Neither agree nor
disagree, 5=Somewhat agree, 6=Agree, 7=Strongly agree

1 2 (3 |4 |5 (6 |7

Acceptance/Body Ownership

It felt like the virtual body of the teacher
was my body

It felt like the virtual body of Alex (scenario
1/ student attending the class virtually)
was my body

It felt like the virtual body of Anna
(scenario 2 / student with phobia) was my
body

It felt like the virtual body of Celmira
(scenario 3 / student refugee) was my body

7. Overall experience

Each of the following questions relates to your experience of engaging in the VR Tool
Piloting Workshop. For each question, please give your own rating between 1 and 7
for each statement, using the following scale: 1=very unsatisfactory, 7=very
satisfactory

a) Overall, how pleasant would you characterize the virtual training activity?

1 2 3 4 5 6 7

b) Overall, how would you rate the degree of realism achieved by the virtual
environment?
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1 2 3 4 5 6 7

c) Did the virtual reality environment seem appropriate for practical training?

1 2 3 4 5 6 7

d) Was interacting with the virtual world through the use of eyes easy?

1 2 3 4 5 6 7

e) Would you prefer to interact with the virtual world via a controller?

1 2 3 4 5 6 7

f) How was the sound quality?

1 2 3 4 5 6 7

g) To what degree was the change of perspective useful in understanding the
problem that the students were facing?

1 2 3 4 5 6 7

h) | found virtual reality easy to use.

1 2 3 4 5 6 7

In this box, report something that made you an impression, positive or negative, or
something you would like to be improved.
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Additional comments you wish to make about your experience.
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Reference Number:

1. Empathy Scale

The following statements inquire about your thoughts and feelings in a variety of
situations. For each item, indicate how well it describes you by choosing the appropriate

number on the scale from 1-7.

1=Does not describe me very well

7= Describes very well

| often have tender, concerned feelings for people less
fortunate than me. (EC)

| sometimes find it difficult to see things from the "other
person’s" point of view. (PT) (-)

Sometimes | don't feel very sorry for other people when
they are having problems. (EC) (-)

In emergency situations, | feel apprehensive and ill-at-
ease. (PD)

| try to look at everybody's side of a disagreement
before | make a decision. (PT)

When | see someone being taken advantage of, | feel
kind of protective towards them. (EC)

| sometimes feel helpless when | am in the middle of a
very emotional situation. (PD)

| sometimes try to understand others better by
imagining how things look from their perspective. (PT)

When | see someone get hurt, | tend to remain calm.

(PD) ()

Other people’s misfortunes do not usually disturb me a
great deal. (EC) (-)

If I'm sure I'm right about something, | don’t waste much
time listening to other people’s arguments. (PT) (-)

Being in a tense emotional situation scares me. (PD)

When | see someone being treated unfairly, |
sometimes don’t feel very much pity for them. (EC) (-)
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| am usually quite effective in dealing with emergencies.

(PD) ()

| am often quite touched by things that | see happen.
(EC)

| believe that there are two sides to every question and
try to look at them both. (PT)

| would describe myself as a pretty soft-hearted person.
(EC)

| tend to lose control during emergencies. (PD)

When I'm upset at someone, | usually try to “put myself
in his shoes” for a while. (PT)

When | see someone who badly needs help in an
emergency, | go to pieces. (PD)

Before criticizing somebody, | try to imagine how |
would feel if | were in their place. (PT)

2. Scenario 1 - Student connected to lesson remotely and mother verbal

abuse incident

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the first scenario of the VRTEACHER VR Tool — Student
connected to lesson remotely and mother verbal abuse incident. Please complete
the scenario using the VR Tool, and then answer the following statements. For each
statement, please state how much you agree with the statement having completed

the use of the VR Tool for scenario 1.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree

1

2

How prepared do you feel to support students joining a
lesson remotely? (I&A)

How supported do you feel to address privacy issues
when a student would join a lesson online from home?
(1&A)

How prepared are you to provide an engaging learning
experience for remote learning students? (1&A)

How aware are you of the challenges that remote-
learning students may face when engaging as remote
participants when all of their peers are present in the
classroom? (I1&A)

29



R

How prepared are you to address connection issues
with remote students? (1&A)

How prepared are you to protect the privacy of students
being observed in their own homes? (1&A)

How important is it to you that if students are joining a
lesson remotely, that they ensure that their camera is
always turned on? (DM)

How confident would you feel in setting rules for
students to engage in remote lessons? (DM)

How prepared are you to manage a blend of classroom-
based students and remote students in the same
lesson? (SE)

How prepared do you feel if you have to address
unforeseen challenges in your teaching practice when
students are joining lessons remotely? (SE)

How prepared would you feel to address any
disturbances to an online or remote student, that has
been caused by a parent or family member in the
home? (SR)

How prepared are you to support a student who is
experiencing bullying or abuse at home? (SR)

How prepared are you to address instances of bullying
or abuse in the home which come to light through
students joining lessons remotely? (SR)

3. Scenario 2 — Student with COVID Phobia

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the second scenario of the VRTEACHER VR Tool — Student
with COVID Phobia. Please complete the scenario using the VR Tool, and then answer
the following statements. For each statement, please state how much you agree with the
statement having completed the use of the VR Tool for scenario 2.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree
112 |3 (4 |5 6|7

How supported did you feel when re-engaging students
in the classroom after COVID lockdowns? (I&A)

How prepared are you to effectively teach students with
possiblepsychological distress caused by a situation
such as a pandemic? (I&A)

How prepared do you feel to integrate students with
psychological distress in a mainstream classroom
environment? (I&A)
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How prepared are you to apply collaborative learning
approaches in a classroom which includes students
with psychological distress? (DM)

How confident are you to introduce team-based
activities among students facing difficulties in their daily
lives? (DM)

How prepared do you feel to address students
experiencing psychological distress that is caused by a
teaching approach? (DM)

How prepared are you to change your teaching
strategies when a student exhibits psychological
distress in your classroom? (DM)

How supported are you to accommodate students with
psychological distress in your classroom? (SE)

How prepared do you feel to address disturbances in
your classroom, caused by students experiencing
psychological distress? (SE)

How prepared are you to deal with a student’s
psychological distress in the classroom? (SR)

How supported do you feel to raise concerns about
students experiencing psychological distress in the
classroom? (SR)

How prepared are you to support a student who is
experiencing psychological distress in your classroom?
(SR)

How comfortable are you teaching students who
regularly experience psychological distress (SR)

4. Scenario 3 — Student Refugee

The following statements inquire about how your knowledge and outlook has been
impacted by engaging with the third scenario of the VRTEACHER VR Tool — Student
Refugee. Please complete the scenario using the VR Tool, and then answer the following
statements. For each statement, please state how much you agree with the statement
having completed the use of the VR Tool for scenario 3.

1=Completely unsupported/prepared/disagree
7= Completely supported/prepared/agree

112 3 |4 |5 |6 |7

How prepared do you feel to support students from
different cultural backgrounds in your classroom? (I&A)
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How prepared do you feel to teach non-native-speaking
students in your classroom? (I&A)

How aware are you of the cultural background of
students in your class? (1&A)

How supported do you feel that you are to teach
effectively in a culturally diverse setting? (I&A)

How aware are you of the challenges that refugee
students experience? (I&A)

How conscious are you of changing your teaching style
to respond to the diverse needs of students? (DM)

How prepared are you to include teaching methods and
techniques that will support the inclusion of refugee
students in your classroom? (DM)

How prepared are you to handle unforeseen
circumstances in your teaching practice? (SE)

How prepared do you feel to welcome a refugee
student during the school term? (SE)

How confident would you feel in coping with supporting
a refugee student in your class? (SR)

How stressed would you feel if you had a student in
your class who did not speak the same language as
you? (SR)

How prepared are you to support a student who has
experienced trauma? (SR)

How prepared are you to support a student who has
experienced trauma? (SR)

Please comment on the impact that you feel that the VR training and scenarios

experienced had on you:

Overall experience

In this box, report something that made you impression, positive or negative, or

something you would like to be improved.
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Name of School/Department:

Date: Duration of Workshop:

Starting time: Ending time:

Name of Researcher/Project Partner:

Number of Teachers present: (Pre-service: , In-service: )

Observation Data
(What happens and when?)

Record what happens every 10
minutes...example provided below

9:10 - 9:20

Facilitator (F) introduces the VRTEACHER
project, and explains the programme for
the workshop.

Note down questions from In-service
teachers (IST) and/or Pre-service teachers
(PST)

9:20 - 9:30

F supports IST and/or PST to test the VR
Tool

Note down reaction of IST/PST

Interpretation/ Assumption/ Comments
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What is a Focus Group?

A Focus Group involves organised discussion with a selected group of individuals to gain
information about their views and experiences of a topic. Focus Group interviewing is
particularly suited for obtaining several perspectives about the same topic, as the

sessions typically involve between 5 and 10 participants.

Overview of a Focus Group
When planning a Focus Group session, it is important to bear in mind the following

characteristics which govern this research methodology. These characteristics should
be considered in the initial planning phase, as these are what set Focus Groups apart

from other research practices.

Firstly, it is important to consider who you will invite and who will participate in your Focus
Group.

1) Participants

a) Participants should be carefully chosen. It is important that you invite
individuals who have the experience and expertise to be able to answer
all your research questions. In the frame of the VRTEACHER project, the
participants in this focus group should include the pre-service and in-
service teachers who have participated in the national piloting of the VR
Tool. It is vitally important that these individuals have been engaged as
active participants in the VRTEACHER project, as these are the
perspectives, we want to capture during the focus group. If you are
engaging both pre-service and in-service teachers in your piloting, ensure
you also include a representative sample of each profile of teachers in
your focus group.

b) Invite 10 to 12 participants — by inviting a surplus of participants, it should
ensure that the required 5 to 7 participants are available to attend the

Focus Group session.

2) Facilitators
a) lItis important to have at least two facilitators present at the Focus Group
session: one facilitator to moderate the session, ensuring all participants

can have an equal say and share their opinions, while also asking the
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questions and encouraging discussion; and the other facilitator to take

notes and document the responses from all participants.

When choosing your facilitators, ensure that each facilitator is competent
enough to speak confidently about VRTEACHER project, and to answer
any questions asked of them by the participants.

Ideally Focus Group Facilitators will have experience of managing group
dynamics and facilitating group discussions.

Ensure facilitators ask the group each of the pre-determined questions
which are contained in this guide.

3) Environment

a)

b)

d)

When planning a Focus Group session, it is important to remember that
a Focus Group is an informal meeting, and an appropriate atmosphere
should be created. For this reason, participants should be comfortable
and should feel welcome to speak and share their opinions. In a Focus
Group session, if it is being held in a face-to-face setting, usually
arranging the chairs in a semi-circle facilitates this sharing of opinions and
views. If you are hosting your focus group online, it is important that you
set some ground rules at the beginning to set the engagement
parameters and invite participants to contribute by ‘raising their hand’ or
using a similar function, depending on the online conferencing software
being used.

If hosting the focus group in person, you should also ensure that the room
is at a comfortable temperature, with adequate ventilation. As Focus
Group sessions typically last 2-3 hours, it is important that there is fresh
air so that participants do not become sleepy as this can cause a lull in
the discussion.

If you are organising a face-to-face Focus Group for more than 1 hour, it
is a good idea to provide refreshments such as tea, coffee, juice, water
and/or fruit.

If you are organising an online Focus Group of more than one hour, it is
important to take regular breaks (every 45-60 minutes) so that
participants can stretch their legs, make a coffee, get some fresh air, etc.
Record the Focus Group session using a dictaphone, voice recorder or
an app on your smartphone. If you are hosting an online Focus Group,

we would recommend that you record the full session.
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i.  While it is important that one facilitator notes the participants’

responses when the other facilitator asks the questions, it is
equally important to record the entire session in case some
responses are lost in the notes taken.

ii. It is very important and a requirement, that you seek the
permission of the participants to record the session. Please

ensure that you achieve this at the beginning of the session.

4) Analysis and Reporting
a) When the Focus Group is completed, both facilitators should meet to
review the recording and the notes taken to ensure that no points or
issues were overlooked.
b) The findings from the Focus Group should then be collated and formatted

into the reporting template, included in Annex 1 of this Framework.

Organising a Focus Group

Identifying your participants

The first step in organising a Focus Group is to decide who you would like to invite. Make
a ‘wish list’ of participants and invite the individuals who you think will contribute most
and will yield quality outcomes to inform the development of the Impact Assessment
Report for VRTEACHER.

Inviting your participants

As this Focus Group is targeted at in-service and pre-service teachers, a target group
with diverse commitments and busy schedules, it may be necessary to host a series of
smaller focus groups with each different target group to ensure that firstly, you can reach
the target of 5 to 7 participants, and secondly that you can secure the contributions from
all key target groups. When inviting your participants, you can choose to create an event
on your social media page to invite contacts who you are connected with on social media.
Alternatively, you can use email, telephone, or messaging to invite participants from your

piloting and your networks to attend this session.
Setting a time

Considering the target group engaged as participants in this Focus Group session, their
availability may be an issue with trying to schedule a Focus Group session. Once you

have sent out your invitations and you have received some interest from participants who
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would like to attend, it is a good idea to circulate a Doodle Poll which will allow

participants to choose the most suitable time for them to attend. A Doodle Poll is a very
simple tool to use; it is free of charge and can be accessed at this address:

www.doodle.com. When the Poll has been completed by all participants, chose the time

which is most popular and schedule the session for this time.
Finding a venue or Hosting Online

If you can plan the Focus Group in person, when choosing a venue for the Focus Group
it might be most convenient for you to hold the event near to your office, however if you
have piloted the VRTEACHER Tool in a school, or in a university, and if they are willing
to participate in your focus group session, it would be advisable to travel to their location
and conduct the focus group session in their school, either in the morning before class,

at breaktimes or in the afternoon after school, for example.

If you are hosting your Focus Group online, ensure that you inform participants regarding
which platform you will use for the session far in advance of the session. Support
participants in case they need to complete prior registration through the software (like
with Zoom), or if they need to download an app to their smartphone to access the
meeting. Ensure that you share the meeting link a minimum of 48-hours in advance of
the session, so that participants are aware of the platform and timing of the Focus Group.
If sending the link more than 48-hours in advance, follow up with all participants the day

before the planned Focus Group with a reminder email, text, or phone call.

Beginning the Focus Group Session

The first few minutes of the Focus Group session can be critical in determining the
success of the session. In this short space of time, it is the role of the facilitator to create
a thoughtful, permissive atmosphere, to put all participants at their ease, to set the
ground rules for the session, to introduce the topic and to get all participants to take part
in discussion and to share their opinions. Much of the success of this style of group

interviewing can be attributed to the development of this open environment.
The recommended pattern for introducing the group discussion is as follows:

1) Welcome
a) The first step is to welcome all participants to the session.
b) The facilitator who will be asking the questions and moderating the

discussion should introduce himself/herself and the second facilitator.

38


http://www.doodle.com/

R

c¢) The main facilitator should then ask all participants to introduce

themselves and give a short summary of their engagement with the
VRTEACHER project.

2) Overview of the Aims
a) The facilitator will then provide a short recap of the VRTEACHER project
and establish the aims of the Focus Group session, i.e., to inform the
development of the National Impact Assessment Report, and to validate
the findings from the pre-training and two post-training surveys; and also

the observations from the piloting workshops.

3) Ground Rules/The Group Contract

a) When facilitating a group, it is important that the facilitator sets ground
rules which will govern the group discussion and interaction. Each
facilitation session with a new group should begin with writing a ‘group
contract’.

b) When drawing up these ground rules, a facilitator should consult the
participants on what they want to include, as it will be the responsibility of
each participant to uphold the contract for the duration of the Focus Group
session.

c¢) Most commonly, this process begins by the facilitator proposing some
common ground rules and asking the group to suggest additions to the
list.

d) The most common ground rules for group work include:

i. Respecting and listening to each other.
ii. Controlling your own non-verbal communication.
iii. Not speaking over each other.
iv. Information shared by participants in the session remains
confidential.
v. Mobile phones on silent.

e) If the facilitator feels that someone is not complying with some or all the

rules, they should remind the participants of their obligation to abide by

the group contract.
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4) First Questions
a) When all the above steps have been completed, the facilitator should then
begin the session by asking the group the first of the pre-determined

research questions.

Focus Group Research Questions

The following questions should be posed in each focus group session, so that we have
comparable results from each partner country to inform the development of the
VRTEACHER Impact Assessment Report.

General Impressions and Feedback:

1. What has been your experience of engaging with the VRTEACHER project?

2. What would you say have been the main positives or successes to come from this
project?

3. Based on your experience as a participant in the VRTEACHER project, what would
you say are the project’s main strengths?

4. Also comment on any weak points in the piloting of the VR Tool.

Questions to validate the Survey Findings:

The facilitator should provide an overview of the key findings from the pre-training and

two post-training surveys, and elicit a discussion among participants on the following:

5. Based on your involvement in the VRTEACHER project, please comment on the
findings presented from the three (3) surveys completed.

6. Are these findings consistent with your evaluation of the VR Tool? Explain.
Can you comment on your overall impression of the impact of the VR Tool on your

own skills and competences?
Questions to validate the Observations:

The facilitator should provide an overview of the key findings from the observation
template completed during the piloting workshop, and elicit a discussion among

participants on the following:

8. Based on your involvement in the VRTEACHER project, please comment on the

findings presented from the observation.
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9. Are these findings consistent with your impression of the workshop? Explain.

Final Questions:

10. Do you have any other comments, feedback, or recommendations that you would
like to offer at this time?

Recording the Answers and Note-taking

The responsibility of taking notes and recording participant answers to the above
questions lies with the second or assistant facilitator. To support this facilitator in his/her
role, the following guidelines will help the assistant facilitator to record qualitative
comments and useful information which will inform the national impact assessment

report.

1) Take note of quotes

a. The assistant facilitator should listen for notable quotes and sentences
and phrases which are particularly enlightening or summative. Popular
points which are made by one participant but which everyone else seems
to agree with should also be noted down. These snippets are the reason
why you have convened this Focus Group, so it is important that they are
documented and included in the national impact assessment report.

b. When recording quotes, ensure the assistant facilitator notes the initials
of the individual who said the statement so that this participant can be
identified when the notes are being reviewed later.

c. ltis often impossible to capture the entire quote at the first time of hearing
it. The assistant facilitator should write down as much as they can
remember at the time, and should use three periods, “...”, to indicate that
part of the quote is missing. The assistant facilitator can then listen to the
recording of the Focus Group later and can complete the quote based on

the recording.

2) Key points and themes for each question
a. Typically, participants will talk about several key points in response to
each question. These points are often identified by several different
participants. Sometimes they are said only once but in a manner that

deserves attention.
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b. At the end of the Focus Group the assistant moderator will share these

key points with participants for confirmation.

3) Follow-up questions that could be asked
a. Sometimes the main facilitator may not follow-up on an important point or
seek an example of a vague but critical point. The assistant facilitator may
wish to follow-up with these questions at the end of the Focus Group

session.

4) Feedback to the participants

a. One of the key roles of the assistant facilitator, as well as taking notes, is
to feedback the comments and notes taken during the session to the
group at the end of the session. This allows the group to confirm or re-
phrase what they meant when they made certain statements.

b. It also gives the assistant facilitator the opportunity to ask the participants
for their permission to use their statements and quotes in the national
impact assessment report.

c. The focus group session can also be used to gather testimonials from the
pre-service and in-service teachers engaged in the implementation and
impact assessment of the VRTEACHER Tool.

Closing the Focus Group Session

When making your closing remarks and wrapping up the session, you should first ask
the participants if there are any additional comments they would like to make. If there
are no further comments, this is the opportunity for the assistant facilitator to provide a
summary of the Focus Group to the participants, and to seek clarification and permission
to use their statements. Following on from this feedback session, the main facilitator
should provide the participants with an overview of the next steps to be completed. This
will include giving them a timeframe for when the National Impact Assessment Report
will be compiled and finalised. Participants should be asked if they would like to receive
a copy of this report. The final step in closing the Focus Group session is to thank all

participants for their active participation in the Focus Group session.
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Testimonial Template for VRTEACHER

Country of Workshop

Profile of Teacher

(In-service or Pre-
service)

Testimonial from Teacher:
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Annex 1: Impact Assessment Report Template

The Impact Assessment report template is provided here as part of the Impact
Assessment Framework, so as to guide partners in terms of what the report should
contain. The categories provided will serve as the main headings of the report to be
prepared (as a separate coherent document) at the end of the implementation and

impact assessment processes.

VRTEACHER VR Tool

National Impact Assessment Report Template

Country: Date:

Partner Organisation: Staff Member:

Executive Summary

An executive
summary should
be provided
summarising the
main findings of the
VRTEACHER
Impact
Assessment
Process

(400 words)

Profile of Teachers

Snapshot of
teachers -
demographics,
profile of teachers
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(pre-service or in-
service), level of

education/school
level, etc.

(300 words)

Description of the VRTEACHER Implementation Workshop

Which scenarios in
the VR Tool were
used in the
implementation?
How or why were
these scenarios
chosen?

(300 words)

How was the VR
Tool tested? How
many teachers,
how many
headsets? What
was the training
venue?

(200 words)

Description of data

collection activities;

the material that

R

Data Collection
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was collected, i.e.
surveys,
observations,
testimonials, efc.

(200 words)

Include here
statistics and
commentary from
the pre-training,
and two post-
training surveys

(600-700 words)

Include here the

main activities from

the observation
template

(500 words)

Include here
assumptions and
comments of the
researcher
completing the
observation.

(500 words)

Findings
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Include here the
main findings of the
focus group
completed with
pre-service and in-
service teachers

(500 - 700 words)

Include a
commentary/
discussion on the
findings from your
implementation
and impact
assessment of the
VRTEACHER Tool

(300 words)

Include here
recommendations
for improvements
to the VR Tool or to
how to best
implement this Tool
to achieve an
impact on teachers

R

Discussion

Conclusion and Recommendations

47



(200 words)

Comment here on

the overall impact

of the VR Tool on

pre-service and in-
service teachers in
your country.

(200 words)
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Annex 2: Pre-Training, Post-Training and Long-term Impact
Training Surveys (Online)

In this second Annex we have provided access to the online versions of the pre-training,
post-training and the survey to assess the long-term impact of the VR Tool on teachers

attitudes and perspectives. These online surveys are available at the following links:
Pre-training Surveys:

e Survey in English: https://es.surveymonkey.com/r/VRTeachers_PreTraining

e Survey in Spanish:

https://es.surveymonkey.com/r/VVRTeachers PreTraining?lang=es

e Survey in Greek:
https://es.surveymonkey.com/r/VNRTEACHERS PRETRAINING?lang=el

Post-Training Surveys:

e Survey in English: https://es.surveymonkey.com/r/VRTeachers_Post

e Survey in Spanish:
https://es.surveymonkey.com/r/VRTEACHERS POST?lang=es

e Survey in Greek:
https://es.surveymonkey.com/r/VRTEACHERS POST?lang=el

Survey to assess the long-term impact (Follow-up Surveys):

e Survey in English: https://es.surveymonkey.com/r/Follow-up-VR

e Survey in Spanish: https://es.surveymonkey.com/r/Follow-up-VR?lang=es

e Survey in Greek: https://es.surveymonkey.com/r/Follow-up-VR?lang=el
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|03 — Evaluation Framework
and Impact Assessment
Tools

Greek version
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Eloaywyn oto MAaiocto AéloAdynong

O o16X0G auTOU TOU £YYPAYPOU Eival va TTOPEXEI OTOUG ETAIPOUG KIO GAPA KaTavonaon Tou

TAaigiou agloAdynong Tou épyou VRTEACHER.

O oT16x06 auTou Tou lMveuparikou MapadoTéou gival va uTTooTNPIEEI GAOUG TOUG £TAIPOUG
vVa TIPAYHUATOTTOINCOUV TNV a&loAOyNon TNG OTTOTEAECHATIKOTNTAG TwV OPACTNPIOTATWY
Katdptiong Tou TrapadidovTtal oto TAaiclo Tou épyou VRTEACHER. Zuykekpipéva,
OTOX0G Mag e€ival va agIOAOYAOOUWE TOV QAVTIKTUTTO Tou g€pyaAgiou  EIKoviknAg
MpaypatikotnTag (EM) otnv KaTdPTIoN TWV EKTTAIOEUTIKWY. QG €K TOUTOU, HECW QUTOU
TOoU TTAQICiOU, Ba TTAPEXOUME WIa OeIpd EpYaAEiwy agloAdynong yia va UTTOOTNPIEOUNE
TOUG ETAIPOUG VA ATTOKTACOUV TTANPN KOTAVONGON TOU TPOTTOU HE TOV OTTOIO TO £PYOAEiO

VRTEACHER pTr0pE€i va eTTnpedoel TIG OEIOTNTEG TWV EKTTAIOEUTIKWV.

AuTo TO TTAQioI0 agloAdynong Ba uttooTnPigel OAOUG TOUG £TAIPOUG OTNV a&loOAGYNON TNG
ATTOTEAEOHATIKOTNTAG KAl TOU QVTIKTUTIOU Twv OpacTNPIOTATWY KATAPTIONG KAl TWwV
dpaoTNPIOTATWY UAOTTOINONG XpnoiyoTrolwvTtag 1o epyaAeio ENM kar Ba trpoodiopioel
KatdAAnAeg peBodoloyieg agloAdynong, epyaAeia kai BeiKTeS yia Tn digpelivnon Kal Tov
TIPOCBIOPICHO TOU AvTIKTUTTOU Tou gpyaAgiou ElNM oTnv TTpOCWTIKN Kal €TTAYYEAUATIKA

QVATITUEN TWV EKTTAIBEUTIKWY TTOU EUTTAEKOVTAI OTN @ACN UAOTTOINONG.

O o16x0¢ authg TNG @Aong uAotroinong ecival va BOKIYAOTEN Kal va agloAoynbei n
XPNOTIKOTNTa Tou epyoAciou ENM yia ekTraideuTiKOUG, va ekTIUNBei 11010 €TTITIESO
QVTIKTUTTOU ETTITUYXAVETAI PHETALU QUTWV TWV EKTTAIBEUTIKWV (EKTTAIDEUSHEVOI EVTOG TOU
TTAQIoiou impact+) kal va TTpoodIopIoTel N oKpolwia TOU AVTIKTUTTOU OTIG OIOAKTIKEG
TOUG B€EEIOTNTEG KAl TN OTACN TOUG ATTEVAVTI OTOUG HaBnTéS Toud. MNa va Bondroel Tnv
KolvoTTpagia va emTUXEl QUTOUG TOUG OTOXOUG, TO OKOAOUBO £yypa@o TTaPEXEl MIO
ETTIOKOTINON TOU TI QVOUEVETAI aTTO KABE £TAIPO KATA TN SIAPKEIQ AUTAS TNG PAONG, £va
XPOVOJIAYPAUMA YIO TNV UAOTTOINON Kal TRV UTTOROAR €KBECEWY, KOBWGS KAl OPICHEVA
UTTOdEIY AT TTOU TTPETTEI VA XPNOCIKMOTTOIOUVTAl KATA TOV OXEOIOONO KAl TNV TEKUNPIwoN

TWV dIadIKACIWV UAOTTOINONG KAl EKTINNONG ETTITITWOEWV.

Impact+ MeBodoAoyia

H oTtpatnyikr Tou Ba e@apuooTei yia TRV agloAdynon Tou AvTIKTUTTOU TOU €pyaAgiou
VRTEACHER 6a akoAouBroel tn dour Tou MAaiciou IMPACT+ 1Tou avatrtuxBnke atrd

TOUuG €BvikoUg opyaviopoug Tou Hvwuévou BaalAeiou kal TG ZAofeviag, wg pECO
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UTTOOTHPIENG KOIVOTTPAEIWV Yia T METPNON KAl TNV TTOPOKOAOUBNON TOU QVTIKTUTTIOU TWV

£pYwV.

H pebodoloyia impact+ utmooTtnpifel cuvABwg TIG KoivoTipagieg Erasmus+ yia Tov
TTPOCBIOPIOCPS TOU ETTITTEOOU QVTIKTUTTIOU TTOU ETTITUYXAVETAI PE TO TIVEUPATIKA TOUG

atroteAéouaTa, o€ KaBéva atrd Ta akdAouBa eTTiTreda:

1. 2UoTNMPIKG - AUTOG O TOUEOG Ba TTPETTEl VO ETTIKEVTPWVETAI OTOV AVTIKTUTTO TOU
Mveupatikou MNapadoTéou o€ oxéon PE TOV TOPEQ, TOV BEUATIKO TOPED TOU €pyOu,
Ta SiKTUA OUOTIMWV A BIKAIOUXWV, TNV TTOAITIKA i TN VOUOBETIKY) aAAayr) K.ATT.

2. Opyaviouoi - AUTOG 0 TOPEDG Ba TTPETTEI VA ETTIKEVTPWVETAI OTOV AVTIKTUTIO TOU
Mveupatikou Mapadotéou o€ oxéon ME TN AsiToupyia Kal TV TTIPOCPOPA
UTTNPECIWV/KATAPTIONG TWV OPYAVIOUWV-ETAIPWY TOU €pYOuU.

3. Exmmaideuduevol - AUTOG 0 TOUEAGS TNG AgIOAOYNONG Ba TTPETTEI VA ETTIKEVTPWVETAI
otov avtiktutto Tou [Mveupartikold [Mapadotéou o€ oxéon ME  TOUG
EKTTAIOEUOUEVOUG 1] TIPOOWTTIKO (eKTTAIOEUTEG 1] pévTopeg EEK) K.ATT.

4, MpoowTTIKG £pyou - AUTOG O TOUEAGS Ba TTPETTEI VA ETTIKEVTPWOEI OTO TTPOCWTTIKG

TOU £pyou TToU dlaxEIpieTal KAl OUVTOVICEl TO €py0 O€ KABE OpyavIoPO-£TAIPO.

To Impact+ mpoopileTal va AeiIToupyAoel wg onueio ekkivnong yia Tnv aglioAdynon Tou
€MTTESOU QVTIKTUTTIOU TTOU WTTOPEI va eTTITUXEI éva lMNMveupaTiko MapadoTéo oe kabéva atrd
QuTd Ta €TTITTEdA, UTTOOTNPICOMEVO aTTO TTPOOBETA pyaAgia Kal ueBGdoug agloAdynong.
AkoAouBwvTag authy Tn dopr), o1 eTaipol Tou épyou VRTEACHER Ba etmikevipwBouv
€I0IKA OTOV AVTIKTUTTO TOU €pyoAgiou ElNM oToug ekTTaI®EUOPEVOUG, OI OTTOI0I GTO TTAQICIO
Tou épyou VRTEACHER c¢ival ekmauideuTikoi Kal @QOITNTEG TTOU ATTOTEAOUV TOUG

MEANOVTIKOUG EKTTAIOEUTIKOUG.

MeBoboAoyia ya tnv afloAdynon Tou eKTaLOeUTIKOU €pyaAeiou
EM VRTEACHER

KaBe eTaipog avapéveral va oAOKANpwoel Tnv e@apupoyry Tou epyaAeiou ENM Ttmou
avatruxbnke amo 10 épyo VRTEACHER o¢ kdBe xwpa. H @don uAotroinong Ba
mepIAauBavel Tnv TTapoxr d1adIKTUOKWYV Kail dla {Waong EPYacTNEiIWY PE EKTTAIBEUTIKOUG
yia va dokiydoouv 10 gpyaAeio ENM kal va afloAoyrjoouv Tov QvTIKTUTTO TTOU €XEl OTIG
OIOAKTIKEG TOUG OELIOTNTEG, TIC WNOPIAKEG DEEIOTNTEG TOUG KAl TN OTAON TOUG OTTEVAVTI

OTOUG HOBNTEG TOUG.
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210 TrAciolo autou Tou [lveuparmikou [Mapadotéou, o1 €Taipol civalr eAelBepol va

oxedidoouv TnVv €0vIKN dladikaoia epapuoyng Toug, hE Baon Tnv TIPdoBach Toug OTIG
OpAdEeG-0TOXOUG Kal TO TOTTIKG TOoug TTAQioI0. Ta gpyaleia TTou TTEPIEXOVTAI OTO TTAPOV
TTAQiCI0 XpNOIYEUOUV YIa Tn OTAPIEN TWV ETAIPWY yIa TNV a&loAdynon TNG EQaPUOYNS TNG
EN o€ k@6e xwpa. Qg ek TOUTOU, EVW OI £TAIPOI €ival EAeUBEPOI va ETTIAECOUV TOV TPOTTO
ME TOV OTT0i0 Ba UAOTTOINOOUV TNV €V AOyw UAoTTOIiNON Kal agloAdynorn, Kal TTPETTEl va
oAokAnpwaoouv Ta akdAouBa diadoxIka Bruara:

m

PEpsuva Tipv Tn *Y\ormoinon tou *Epsuva petatn  *OAlololetaipol Ba * Téooepig *0OAoLoLeTaipol Ba
xprion tng Epyaotnpiov e xpron tou OUYKEVTPWOoUV Tl £BBopadec HETA TO OUYKEVTPWOOLY TO
sdapuoynicEN KOG EUTIKOUC epyaheiou EMM. Sedopéva amd Tic  epyactiplo, GAol  EUpAUATA TOUC Kal

b AuTrin épevva Ba Yo Tn Sokpr Tou EpEUVECTIPWV KOl oLeTaipol Ba Ba ouvtdalouv pua
Baoiletal oto epyaheiou EMM. UET& TNV olokAnpwoouv pua EBvikr EkBeon
mMaiowo e Napatipnon Tne exmaidevon. peteknatdevtkny  Extipnong
Seflotritwv Tou vhomolnong ng Epeuva pe Erumtwoswyv Kat
Mvevpatikod exmaidevong yia EKITIIlﬁEUHKQl'JE; Afoddyn ang,
Mapadotéou 1. va aflohoynBeio TIOU OUMHETEXOV  XPMOLUOTIOLWVTOG

QVTLKTUTIOC TOU OTO EPYAOTIPLO, va uné§etyuu ]
epyaheiou EMM. ylava TOU MApEYETAL 0O

aflodoyricovvtov  To FIP.
pakpompoBeolo e Fe guvéyela autol

QVTIKTUTIO TOU o FIP Ba ypdet

Epyadeiov EM. LALOL CUVOTTTLKT
avadopd ylato
103.

EpyaAeia cuAoync dedopsvwy

2TNV evOTNTO QUTA TTAPEXOVTAI TA €PYAAEia TTOU PTTOPOUV va XpnoluoTtroinfouv atro
OAOUG TOUG ETAIPOUG KATA T OIAPKEID TWV EKTTAIOEUTIKWY OPACTNPIOTATWY TNG
epappoyng EN yia 1 ouloyr dedopévwv. Autd Ta epyalcia TrepIAapBavouy:

i. 'EvTutro ouykatdBeong OUPPETEXOVTA
i.  EpwrtnuatoAoyio tpiv ato 1 xprion g ENM: Autd 1o ouvTopo £pwTnUaTOAGYIO
Ba mTpéTTel va diaveunei Tipiv atté T xprion Tng EN. Auth n €épeuva Baailetal o€
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KAipaka Likert. kol Ba a1rapIiBUnRoel TIG IKAVOTNTEG TWV EKTTAIOEUTIKWV KE BACN TIG

IKOVOTNTEG TTOU Ba TTPETTEI va avaTtrTuiouv PEOW TNG XPHONG Tou epyaAlEiou

EIKOVIKAG TTPAYUATIKOTNTAG.

‘Epeuva petd TNV KatapTion Pe mn xprion EM: Autdé 1o cUvTouo £pwTNUATOAGYIO

Ba TTpéTTel va dlavePnBei OTOUG EKTTAIOEUTIKOUG OUEC WG META TNV UAOTTOINOT TOU
EPYaOTnPiou yia Tn OOKIUA TOU €PYOAEIOU EIKOVIKNAG TTPAYUATIKOTNTAG. AUTH n
¢peuva Ba repIAapBavel TIG id1EG EPWTACEIG PE TO EPWTNHATOASYIO TTOU Ba dob¢ei
TpIv TN Xprion tng EMM, pe mpdobeteg epwroeig TTou agiohoyouv dueca TIg
TEXVIKEG TITUXEG TOU EPYOAEiou.

‘Epeuva  POKPOTIPOBEOUWY  ETITITWOEWY: ZUVIOTATAlI OTOUG  ETAIPOUG VO

emavaldpouv Tnv €peuva TEoOoEPIG ELOOUADES HETA TNV OAOKANPWON TNG PAoNg
EQPAPHOYNAGS VIO va agIoAOyio0oUV TOV JAKPOTTPOBECO AVTIKTUTTO TOU £pyaAEiou
€IKOVIKAG TTPAYMATIKOTNTAG OTN OISAKTIKN TOUG TTPOKTIKA KAl OTn OTAON TOUG

QTTEVAVTI OTOUG HaBNTEG.
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KaAwoopioare!
AyatrnTé ZUPPETEXOVTA,

©a oag ¢ntnBei va aAAnAemdpdoeTe PE Eva TTEPIBAANOV EIKOVIKAG TTPAY M ATIKOTNTAG, TTOU
avaTtuxbnke oto TTAdiolo Tou épyou VRTEACHER-Virtual Reality-based Training to
improvE digitAl Competences of teacHERSs project (ERASMUS+, Key action 2, Ref. No.
2020-1-CY01-KA226-SCH-082707).

AVOUEVETOl VO CUUMETEXETE YIa TIEpiTToU 15 AeTTd kal petd Ba cag ¢nmnbei va
agloAoynoeTe TNV euTEIpia oag. H eutreipia oag o€ autd 1o BEua gival TTOAUTIUN YIa EUAS
TTPOKEIPEVOU VA KATAVONOOUE TIG BUVATOTNTES XPrONG TIPOOEYYIOEWV BACIOUEVWY OTNV

€IKOVIKA TTPAYHATIKOTNTA WS MEPOG TNS KATAPTIONG KAl TNG ETTINOPPWO NG EKTTAIDEUTIKWV.

2ag diapeBaiwvoupe 0TI N CUPTIARPWON TOU EpWTNUATOAOYIOU gival avwvuun Kai OTi Ol
TTAnpogopie¢ TTou TrapéxeTe Ba eival aAmmOAUTWG EMUTTIOTEUTIKEG Kol Oev  Ba
XpnoigotroinBouv yia kKavévav GAAo okottd. H ouppetoxr) oag eival atmmoAUTwg
€0eAOVTIKN). MTTOPEITE VA ETTIAEEETE VA UNV CUPUETAOXETE OE OTTOIOONTIOTE PEPOG 1) O€
OAeg TIG OOKINEG Tou TTEPIBAANOVTOG EIKoviKAG lMpaypatikdtntag Kal PTTOPEiTE va

aTTOoUPBEiTE avd TTACa OTIYUE XWPIig va dwaoeTe Adyo.

EmmAéov, Ba O¢éAape va {ntriooupe Tnv AdEId OOG VA QWTOYPOQPICOUNE Kal
BivteooKoTTACOUNE TNV ETTIHOPPWTIKA dpdon. H Xprion Twv apxeiwv TreplopideTal pévo
OTOUG EPEUVNTIKOUG POG OKOTTOUG. € TTIEPITITWON TTOU O QWTOYpPaPieg A Ta PBivieo
XpPNolyoTroinBouv yia eKTTAIBEUTIKOUG OKOTTOUG 1 av Ta EPEUVNTIKA aTToTEAEOPATO
OnuoalguBouy 1} TTaPOUCIacTOUV O€ CUVEDPIA, N TAUTOTNTA oag Ba TTpooTaTeubei Kal To
TTPOOWTTO 0aG Ba KAAUQBE], WOoTE va PNV atmokaAu@Bei n TautdTNTa 00g. MTTopEiTe va
apvnBeite va pwTtoypaenBeite kal va BivteookotrnBeite. O1 gpeuvnTéC PTTOPOUV VA 0OG
TTAapACYXOUV QavTiypaPo TOU PWTOYPAPIKOU Kal BIVIEOOKOTTNUEVOU UAIKOU KATOTTIV
AITAUATOG 00G.

20G EUXAPIOTOUE YIa TNV aVTATTOKPION KAl TN CUVEPYOTia.
Me exTipnon,
H opdda VRTEACHER

MNa TeEPICOOTEPEG  TTANPOPOPIEG TTOPOAKAAOUPE VO  ETTIOKEPOEITE TO OUVOEONO:

https://www.vrteacher.eu/
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Reference Number:

1. Anuoypagika oroixsia

1. Xwpa

2=

Xwpa

MapakaAw
ETIAESTE

Kutrpog

EAAGSa

loTravia

IpAavdia

MdaATa

AN xwpa eviog EE

AANN xwpa k106 EE

2. ®uho

®UAo

MapakaAw
ETMIAESTE

ApOEVIKO

©OnAuko

aATTavTAoW

Agv emOUPW va

3. HAKkia

HAIkia

MapakaAw
EMIAESTE

18-24

25-29

30-39

40-49

50-59
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60+

4. Znuepivi IDIOTNTA

ZnuepIvA 1816TTA

MNapakaAw
EMIAESTE

ExmmaudeuTikdG ev evepyeia

doirntig/PoItiTpIa

AMO (BIEUKPIVIOTE)

Eav eival dAAO, BIEUKPIVIOTE:

UTTNPETEITE:

Topéag Ektraideuong

NMapakaAw
EMIAESTE

MpwTtoBaBuIa ekTTaiIdEUON

AgutepoBaBuia ektraideuon

AvwTaTn eKTTaideuon

AN\O

Eav eivail dAAo, BIeUKpIVIOTE:

TTapdvTOoG:

5. Xg TTEPITITWON TTOU €i0TE EKTTAIOEUTIKOG, DNAWOTE TO ETTITTEDO EKTTAIOEUCNG TTOU

Level of Education

MapakaAw
ETIAESTE

MPOTITUXIaKOG POITNTAG

MeTatTuxiokog doitntrg

YTtroyneiog AIdAKTOPaG

ANoO

Edv eivail dAAo, BieukpIvioTe:

6. Ze TepiTTTWON TOU €ioTe QoITNTAG/QOITATPIO [MavemmoTnuiou €ioTe €TTi TOU

57



Roeo)

7. Ze TEPITITWON TTou €i0TE @oITNTAG/@OITATPIA [aveTTIoTnHiou, ava@EépeTe TO TUARUA

oTO oTTo0io gioTe

EYYEYPAppEVOS/N:

8. MMapakoAeioBe va agloAoyAoeTe TNV euTreipia oag pe TrepIBGAAovTa EIKOVIKAG

MpayhaTIKOTNTAG:
O KaB6hou| O Mikpd | O Mérpia | O Mérpia - lohd
EMTTEIPIO EPTTEIDIO EPTTEIDIO EUTTEIPIO SuY‘relgl’a

2. KAipaka evouvaiobnong

O1 akéAouBeg dNAWOCEIC aPOPOUV TIG OKEWEIG KAl TO CUVAICOAUATA Cag o€ dIAPOPES
KataoTtdoelg. [Na kabe aToixeio, dSnAwaoTe TTOCO KOAG OAG TTEPIYPAPEI, ETTIAEYOVTAG TOV

KaTt@AANAo apiBud oTtnv KAigaka atd 1-7.

1= Acv ue mep1ypdeel ToAU KaAa

7= Mg mepiypdeel moAU KaAd

112 |3

ZUXVA avnouxw Kal €xw TPUYepA ouvaliobniuata yia
avBpwTToug TToU gival AiyoTepO TuXEPOi aTTo euéva. (EC)

MepIkéG Qopég duoKoAeUopal va dw Ta TIPAyHaTa atod
TNV TTAeUpd& Tou dAAou. (PT) (-)

MepIKEG QOPEG dev OTEVOXWPIEPAI TTOAU yia TOUG
GAAoug otav avTiyeTwTri¢ouv TTpoRAnRuaTta. (EC) (-)

2€ KOATOOTAOEIS EKTOKTNG  aAvAykng, aioBdavopual

avnouyia kai duogopia. (PD)

2e éva TTpOBANUa TTpooTraBw va eCeTalw OAEG TIG
TTAEUPEG TTPIV TTAPW KATTOola aTTépacn. (PT)

Otav BAETTW ekpeTaAAEUOVTAI éva ATOWO, aloBavopal
KATTWG TTpooTaTteuTikG atrévavTi Tou/Tng. (EC)

apBonbntog/n  otav
évTova  ouvaioBnuaTikAg

MepikéG  @opég  aicBdavopal
Bpiokopalr evidg  MIag
kataoTtaong. (PD)

MepIKEG POPES TTIPOOTTABW VA KATAOAGBW KAAUTEPA TOUG
GAAOUG avTalOuEVOG TTWG @aivovTal Ta TIPAYHOTa aTTO
TN dIKK TOUG OTITIKN Ywvia. (PT)

Otav BAéTTw KATTOlIOV  va  TIANywveTal, Teivw  va

Tapapévw Apepog. (PD) (-)

ZUuvnRBwg o1 KoKoTuXieG Twv GAAwv &ev Pe evoyxAouv
1oAU. (EC) (-)
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Edv cipai oiyoupog/n I'é6m €xw Oikio oe éva BEua,
0eVv’€0deUW TTOAU XPOVO aKOUYOVTAG TA'S ETTIXEIPMHATA
Toug. (PT) (-)

To va PBpiokopar o€ pia TETAPEVN OUVAICBNUATIKA
Karaotaon pe @oficel. (PD)

OT1av BAETTW KATTOIOV VA QVTIMETWTTICETAI ABIKA, HEPIKES
@opEG Bev’t Toug Auttduar TToAu. (EC) (-)

ZUVAOwWG €iJal  apKETA  ATTOTEAECMATIKOG/N  OTRV
QVTIMETWTTION EKTAKTWYV avaykwv. (PD) (-)

ZUXvA OUuyKivoUpal atmd Tpdypata Tmou BAETTw va
oupBaivouv. (EC)

MoTtedw OTI KAGBe epwTnuUa €xel dUO TTAEUPEG Kal
TTPOOTTOBW Vva TIG £6ETACW Kal TG duo. (PT)

Oa xapakTipIfa TOV €0UTO HOU WG €va OPKETA
KaAokapdo atopo. (EC)

‘Exw TNV TAON va XAQvw ToV €AEyXO OE KOTOOTAOEIG
£KTOKTNG avaykng. (PD)

Otav Bupwvw pe KATTOI0V, OUVRBWG TTPOCTTABwW va
“Bacw Tov eauTd pou oTn BEon Tou/TNG” yia Aiyo. (PT)

Otav  BAéTTW  KATTOIOV/KATTOION  TTOU  XPEIAdeTal
ETTEIYOVTWG BonBeia, yivopal koppdria. (PD)

Mpiv aOKNOW KPITIKA 0€ KATTOIOV/KATTOIO, TIPOCTTABwW
va @avtaoTw Twg Ba éviwba av rfuouv oTn Béon
Tou/Tng. (PT)

3. Ymo-Evornra 1 — Zrdoesic amévavri ornv Amrouakpuouévn kai Mikrn

AidaokaAia

O1 ak6AouBeg BNAWOCEIS APOPOUV OTIG YWWOEIG, OTN OTACN KAl TNV €TOINOTATA 0AG va
EUTTAEEETE NaBNTES TTOU paBaivouv €€ aTTOOTACEWS € OIBOKTIKEG dPACTNPIOTNTEG, OTO
TAQiCI0 pIag TAENG MEIKTAG MABNOoNG. Z& QUTA TNV TIEPITITWON, OKEPTEITE TTWS Ba
uttooTnpifate évav padnTtr diadikTuakd, étav ol uTTéAoITTol HabnTéG 0ag €ival TTAPOVTES

oTnv T4gnN.

MNa k&Be dNAWON, avaPEPETe TTOOO CUUPWVEITE PE Tn dAwaon | TTOOO alIcBAveoTE

TIPOETOINATPEVOI 1) UTTOOTNPICOUEVOI PE BAon KABe dAAwaON.
1= Kapia umroorrpién/mpocroiuacia/Siapwvw

7= lAnpng urroornpién/mposToIuacia/ocuuewvw
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Méoo TrpocToINacUEVOl AIOBAVEDTE VO UTTOOTNPICETE
TOUG MOBNTEG TTOU CUMMETEXOUV O€ €va Padnua €€
atrooTaoswg; (I&A)

Méoo  umooTtnpi(duevol  aIoBAvVECSTE  yiId TNV
QVTIUETWTTION ¢NTNUATWY TTPOOTACIAG TNG IDIWTIKAG
Cwng, O0Tav évag PaBnTAG CUMMETEXEI OE €va UABnua
péow SladIKTUOU aTTd TO OTIiTI TOU; (1&A)

M60cO0 TTPOETOINACUEVOI EI0TE yIA VO TIOPEXETE MIA
€EAKUOTIKI) HaBnoloKA ePTIEIPIO yIA TOUG PaBNTEG TTOU
MaBaivouv €¢ atmooTacewg; (I&A)

Méoo evruepol €i0TE yia TIG TIPOKANOEIG TTOU UTTOPET va
QVTIMETWTTIOOUV Ol PABNTEG TTOU CUMMETEXOUV €¢
ATTOOTACEWG, OTaV O AAAOI CUPUABNTEC TOug Eival
TTapévTeg oTnv TéEN; (I&A)

Méc0 TIPOETOINACUEVOI EI0TE VIO VO QVTIMETWTTIOETE
BépaTa ouvdeong YE ATTOPOKPUOPEVOUG HaBNTEG; (I&A)

Méoo TposTOIaCUEVOl €I0TE YIA TV TTIPOCTACIA TNG
IDIWTIKAG (WAS TWV PaBnTwy TTou TTapakoAouBouvTal
ota oTriTia Toug; (I&A)

Méoo onuavTiKé gival yia €0GG, av Ol uadnTég
OUMMETEXOUV O€ éva uABnua €€ atrooTAcEwd, va
dlac@aAifouv OTI N KAPEPA TOUG gival TTAvVTA
evepyotroinuévn; (DM)

Méoco ciyoupol Ba viwbarte OTI PTTOpPEiITE VO BECETE
KQVOVEG YIO TN CUMMETOXA TwV Pabntwyv o€ padnuata
€€ armmootdoewg; (DM)

Méoo TrposTOINOOUEVOI €I0TE VIO VO DIAXEIPIOTEITE Eva
MElyua pabnTwv oTnv TAgn KAl ATTORAKPUOUEVWV
paBnTwv oTo id10 pédnua; (SE)

Méoo Ttpoctoiyacuévol aloBlveaTe av XPEIAOTEN va
QVTIUETWTTIOETE  OTTPOBAETITEG  TTPOKANCEIG  OTN
OIOAKTIKA 0OG TIPOKTIKY OTAV Ol HOONTEC CUUMETEXOUV
oTa pabnuara €€ ammootdoewg; (SE)

Méoco TpoeToipyacpévog Ba  aicBavooaoTav  va
QVTIMETWTTIOETE TUXOV EVOXANOEIG O€ évav OIadIKTUOKO
Il ATTOJOKPUOUEVO PaBNTr, o1 OTToiEg €XOUV TTPOKANBEI
atrd yovéa ) HEAOG TNG olkoyévelag oTo oTriTl; (SR)

Méoo €tolpol €ioTe va uTTOOTNPICETE Evav PLadnTr TTou
Biwvel ekpoPiopod A kakoTroinon oto oTriTl; (SR)

Méco TIPOETOINACHEVOl  €I0TE VA QVTIUETWTTIOETE
TTEPITITWOEIG EKPOPBICHOU I KAKOTTOINONG OTO OTTITI TTOU
£PXOVTaI OTO QWG PECW PABNTWY TTOU CUMPUETEXOUV O€
poBnuata €€ ammootdoewg; (SR)
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4. Ymo-evornra 2 — Zrdoeis évavri NS ZuumepIAnTTikiS Ekmaidsuong

O1 akoAoubeg dnAwaoelg diEpeuvolv TIG YVWOEIG Kal TIG OTACEIG OOG OXETIKA WE TNV
TTApOX CUMNTIEPIANTITIKAG Kal TTPOORACIUNG EKTTAIOEUONG YIO PABNTEG pE TTPOOBETEG
QAVAYKEG.

MNa kéBe dNAWON, avaQEépeTe TTOOO CUMQWVEITE PE Tn ONAwaon 1 TTOoo aIoBdveoTe
TTPOETOINOCPEVOI 1) UTTOOTAPICOUEVOI PE BAON KABE driAwaon.

1= Kauia umroornpién/mposroiuacia/diapwvw
7= MAnpng umroornpién/mTPosETOINACIA/CULPWVW
112 3|4 |5 |6 |7

Méoo utrootnpEiféuevol aloBavOnkaTte étav eTaviABav
Ol JaONTéEG oTnv TAEN META TOV TTEPIOPIOPO Adyw
COVID; (1&A)

Méco TTPOETOIUACHEVOI gioTe va 0104 ¢geTE
atmmoTeAeopaTIKG  padNTéEG e  TOavA  WUXOAOYIKA
duo@opia TTou TTPOKAAELITAlI ATTO PIa KATAOTOON OTTWG
pia Travonpia; (I&A)

Méoo TTpocTOINOCHEVOI QIOBAVEDTE VO EVOWNATWOETE
MOBNTEG PE WUXOAOYIKEG DIOTAPAXEG O €va KAVOVIKO
TepIBAAAov TaENG; (I&A)

Méco TmpocTolyaOpéVOl  €ioTE  va  €QAPUOOCETE
TTPOCEYYIOEIC OUVEPYATIKAG HABNONG o€ pia Tagn TTou
TTepINaUBavel HoBNTEG PE WUXOAOYIKEG OIATAPOAXEG;
(DM)

Méoo oiyoupol €ioTe OTI MTTOPEITE VA  €I0AYAYETE
OMOOIKEG BPOCTNPIOTNTEG METAEU TWV MABNTWY TTOU
QAVTIMETWTTICOUV BUOKOAIEG OTNV KABNUEPIVH Toug {wn;
(DM)

Méoo trpoeToIyacuévol alIgBAvEDTE va AVTIMETWITIOETE
MaBnTég TTOU Biwvouv YuxoAoyikr duc@opia n oTroia
TTPOKaAEgiTal a1Td pia dIBAKTIKA TTpocéyyion; (DM)

Méoco TpocToiyaopévol  €ioTe  va  OANNGEETE  TIG
oTpatnyikég OIdaokKaAiag oag otav €vag uabntng
TTapoudiddel WuyxoAoyikrp duogopia oTnv TAEN 0ag;
(DM)

Méoo utrootnpieoTe yia va OeXTEITE paABNTEG ME
WuxoAoyikég dlatapaxég otnv 1é¢n oag; (SE)

Méoo trpocToiyacévol aiIoBAveDTE va AVTIMETWITIOETE
dlatapaxeég oTnv TN oag, TTou TTPpoKaAouvTal aTro
MaBNTEG TTOU Biwovouv WuxoAoyikn duogopia; (SE)

M600 TTPOETOINACHEVOI EI0TE VA QVTIMETWTTIOETE TNV'S
WUXoAoyIKr) duo@opia evog pabnti otnv 1a¢N; (SR)
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Méoo utrooTNPI(OPEVOI AIOBAVEDTE VIO VO EKPPACETE
TIG QvnNOuxieG 0aG OXETIKA WE HOBNTEG  TTOU
QVTIMETWTTICOUV WUXOAoyIKA duc@opia oTnv Ta¢n; (SR)

Méoo TrpocTOINACUEVOl €I0TE VA UTTOOTNPICETE évav
MaBnT TToU Blwvel YuxoAoyik duaopia oTtnv Taén
oag; (SR)

Méoo dveta didAoOKETE POONTEG TTOU PBILLVOUV TOKTIKA
wuyxoAoyikr) duogopia; (SR)

5. Ymo-evornra 3 - 2raoeic évavri omv [loAimiouiky Nonuoouvn orn

A1daokaldia

O1 akO6AouBeg dBNAWOCEIG PWTOUV VIO TIG YWWOEIG OAG OXETIKA PE TOV KAAUTEPO TPOTTO
EVOWUATWONG MaBNTwyV PE BIAPOPETIKO TTONITIONIKG UTTORaBpO, akdun Kai padntwy

TTPOOPUYwWV oTnV TééN 0OC.

MNa kabe dnAwon, dnAwoTte OO0 CUPQPWVEITE hE T OAAwoN | TTOCOo aIoBAveoTe

TTIPOETOINATPEVOI 1) UTTOOTNPICOUEVOI PE BAon KGBe dAAwaON.

1=Kauia umroornpién/mposroiuacia/diapwvw

7= lNAnpng umroornpién/mposToINACIA/OULPWVW

1

2

3

Méoo TpoeToiyacpévol aIoBAVESTE va UTTOOTNPIEETE
MaBNTEG pE OIOQOPETIKO TTOMITIONIKO UTTORabpo oTnv
Ta¢N oag; (I&A)

Méoo TmpocToiyacpévol  aloBaveoTe va  OIBAEETE
MaBnTég TTOoU Oev WIAOUV TN UNTPIKH TOUG YAWOOA OThV
Ta¢N oag; (I&A)

Méoo kKaAd yvwpilete TO TTOANITIOPIKG UTTORABPO TwV
MaBnTwv TNG Tagns oag; (1&A)

Méoo utrooTnpifopevol aloBaveoTe OTI €ioTe o€ B€0N va
O104EeTe amroTeAeopaTikd o0 €va  TTOMITIOMIKA
TTOIKIAOPOP@O TTEPIBAAOV; (I&A)

Méoo evriuepol €ioTe yia  TIG TIPOKANCEIG  TTOU
QVTINETWTTICOUV O TIPOOPUYEG HaBNTEG; (I&A)

Méoo ouveldntd aAAadete Tov TPOTTO dIBOCKAAIAG Cag
yId VO QVTATTOKPIVECTE OTIG DIAQPOPETIKEG AVAYKEG TWV
paenTwv; (DM)

Méco TpocTOIOOUEVOl  €i0TE  va  OUPTTEPIAGRETE
MEBOOOUG Kkal  TexVIKEG  diIdaokaAiag Tou  Ba
UTTOOTNPIEOUV TNV évTagn Twv TTPOCEUYWY HabnTwv
otnv 18¢n oag; (DM)
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Méoco TpocToIJaCPEéVOl  €I0TE va  AVTIMETWTTIOETE
aTTPOBAETTTEG TTEPIOTAOEIG OTN DIOAKTIKI) OOG TIPAKTIKHA;
(SE)

Méoco TrpocTOINOCUEVOlI QICOAVESTE VA UTTOOEXTEITE
évav TTpéo@uya pabnti kata tn SIGPKEIQ TNG OXOAIKNG
TEPIOdOU; (SE)

Méoco oiyoupol Ba aicBavdéocacTav  yia  Tnv
QVTIMETWTTION TNG UTTOOTHPIENG EVOG TTPOCPUYA UabnTA
oTtnv 1é¢n oag; (SR)

Méoo ayxwuévog/n Ba viwbare av eixare oTnv Tagn
oag évav pabntA 1Tou dev PIAoUoE Thy idIa YAWOOoO JE
€0dg; (SR)

M600 TIPOETOINOCHEVOI €I0TE VO UTTOOTNPICETE €vav
paBnTh TTou £xel Biwoel Tpauua; (SR)
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Reference Number:

1. Klipyaka svouvaiodnong

O1 ak6AouBeg dNAWOCEIS aPopoUV TIG CKEWEIG KAl TO CuvaIoBAUATa 0ag o€ dIAPOPES
KataoTdoelg. [Na kabe aTtoixeio, ONAWOTE TTOCO KAAG 0AG TTEPIYPAPEI, ETTIAEYOVTAG TOV

KaTtaAANAo apiBud oTtnv kAigoka atéd 1-7.

1= Acv ue mepIypdeel TOAU KaAd

7= Me mepiypdepel ToAU KaAd

1

ZUXVA avnouxw Kal €Xxw TPUYepA ouvaliobniuata yia
avBpwTTouG TToU gival AiyoTePO TUXEPOI aTTO epéva. (EC)

Mepikéc @opég duokoAeUuoual va dw Ta TIPAyHaTa aTTd
TNV TTAeUpa Tou GAAou. (PT) (-)

MepIKEG QOpPEG Oev OTEVOXWPIEPAI TTOAU yia TOUG
GAAoug 6tav avTiyeTwTri¢ouv TTpoRAnuaTta. (EC) (-)

2€ KOATOOTAOEIS EKTOKTNG  aAvAykng, aioBdavopual
avnouyia kai duogopia. (PD)

2e éva TIPpOBANUa TTpooTTaBw va egeTdlw OAeG TIG
TTAEUPEG TTPIV TTApW KATTOoIa attogaon. (PT)

Otav BAETTW ekpeTaAAEUOVTAI £va ATOUO, aloBavoual
KATTWG TTpooTaTeuTIkG atévavti Tou/tng. (EC)

MepikéGg  @opég  aioBdavopar  afornBnrog/n  otav
Bpiokopal evidg Mg éviova  OUVAICBNPATIKAG
kardoTtaong. (PD)

Mepikég Qopég TTPOOaTTABW va KATAAGB W KAAUTEPA TOUG
AAAoOUG QavVTACOPEVOG TTWG (PaivovTal TO TIPAYUATA ATTO
Tn OIKA Toug oTTTIKN Ywvia. (PT)

Otav BAéTTw KAtToloV  va  TIANywveTal, Teivw  va
TTapapévw Apepog. (PD) (-)

ZuvnBwg ol KokoTuxieg Twv GAAwv &ev Pe evoyxAouv
1oAU. (EC) (-)

Eav cipar oiyoupog/n I'6m éxw dikio oe éva Béua,
0eVv’€00eUW TTOAU XPOVO OKOUYOVTAG TA'S ETTIXEIPMMATA
Toug. (PT) (-)
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To va PBpiokopar o€ pia TETAPEVN OUVAICBNUATIKA
Karaotaon pe @oficel. (PD)

OT1av BAETTW KATTOIOV VA QVTIMETWTTICETAI ABIKA, HEPIKEG
@opEG dev’t Toug Auttduar TToAu. (EC) (-)

2UVABWG €igal  apkeTd  aTTOTEAEOPATIKOG/N  OTRV
QVTIMETWTTION EKTAKTWYV avaykwv. (PD) (-)

Zuxvda ouykivoUpal atré Tpdyuata Tou PAETTW va
oupBaivouv. (EC)

MoTtedw OTI KAGBe epwTnuUa €xel dUO TTAEUPEG Kal
TTPOOTTaBW Vva TIG €6ETACW Kal TIG duo. (PT)

Oa xapaktipila TOV €aUTO HOU WG €Vva QOPKETA
KaAokapdo darouo. (EC)

‘Exw TNV 1G0N VO XAvWw Tov éAEyXO O€ KATOOTAOEIG
£KTOKTNG avaykng. (PD)

Otav Bupwvw pe KAtTolov, cuviABwg TTPooTTaBw va
“Balw Tov eauTd pou oTn B€on Tou/TnG” yia Aiyo. (PT)

Otav  BAéTw  katTolov/kKaTTold  TTOU  XpeIadeTal
eTTelyévTwgG BorBeia, yivopal koppdtia. (PD)

Mpiv aOKNOW KPITIKA 0€ KATTOIOV/KATTOIN, TIPOCTTaBwWw
va gavtaoTw Twg Ba éviwba av rfuouv oTn Béon
Tou/Tng. (PT)

2. 2egvapio 1 - Mabnriic ouvdedeuévo¢ oOTO0 HABNUA &€ AMOOTACEWS KAl

TTEPIOTATIKO AEKTIKIC KAKOTTOINONS UNTEPAS

O1 ak6AouBeg dNAWOEIG aPOoPOoUV ToV TPOTTO YE TOV OTTOI0 ETTNPEACTNKAV Ol YVWOEIG KAl
Ol TTPOOTITIKEG 0O ATTO TNV evaoXOANCK 0ag PE TO TIPWTO OevApIO Tou gpyaAciou VR
Teacher — MaBnTA¢ ouvdedepévog PE TO PABNPO €€ QATTOOTACEWG KAl TTEPIOTATIKG
AEKTIKAG KOKOTTOIiNONG TNG unTépag. TMMapakahoUPe CUUTTANPWOTE TO  Oevdplo
XpnoidotroiwvTag 1o epyaAeio VR Tool Kal, oTn cuvéxXela, atmavTrioTe OTIG aKOAOUBES
onAwoeig. MNa kdbe dnAwon, dnAwaoTe TTOCO CUPQWVEITE PE TR ORAwon £xovtag
oAokAnpwaoel TN Xpron Tou epyaieiou VR Tool yia o ogvdpio 1.

1= Kayia umroornpién/mposroiyacia/diapwvw

7= lNAnpng umroornpién/mposToINaACia/OULPWVW

1

2

3

Méoo TpoeToiyaoPévol aIOBAVESTE va UTTOOTNPIEETE
TOUG MOBNTEC TTOU OCUMMETEXOUV O€ €va Padnua €€
atrooTdoewg; (I&A)
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Méco  umootnpifduevol  aloBAveoTe  vyia TNV
QVTIUETWTTION ¢NTNUATWY TTPOOTACIAG TNG IDIWTIKAG
Cwng, 0tav évag PaBnTAG CUMMETEXEI OE €va UABnua
péow B1adikTuou aTTd TO OTTiTI Tou; (1&A)

Moo TIPOETOINOCUEVOI €I0TE yIA VA TIOPEXETE MIA
€EAKUOTIKI) HaBnOoIoKA EPTIEIPIO yIA TOUG PaBNTEG TTOU
MaBaivouv €€ atrooTaocewg; (1&A)

Méoo evAuePOI €i0TE YA TIG TIPOKARCEIG TTOU UTTOPEI va
QVTIUETWTTIOOUV Ol HOBNTEG TTOU OCUMMETEXOUV €€
ATTOOTACEWG, OTAV Ol GAAOI OUMPOBNTEG TOUG Eival
TTapdévTeg otnv TaEN; (1&A)

M6o0 TIPOETOINACUEVOI €I0TE YIO VA QVTIUETWITIOETE
BépaTa cuvoeoNG e ATTOUAKPUOEVOUG HaBNTEG; (I&A)

Méoo TpocToIacévOl €i0TE yIa TV TTPOCTACIA TNG
IOIWTIKAG (WG Twv PabnTwy TTou TTapakoAouBouvTal
oTta oTiTia Toug; (I&A)

Méoo onuavTiké gival yia €0GG, av Ol padnTég
OUMMETEXOUV O€ éva udABnua €€ atrooTdoewg, va
dlac@aAifouv OTI N KAPEPA Toug gival TTAVTA
evepyoTtroinuévn; (DM)

Méoo ciyoupol Ba viwBarte OTI UTTOPEITE va BE0ETE
KQVOVEG YIQ TN CUMMETOXA TwV Pabntwyv o€ padnuata
€€ ammooTtdoewg; (DM)

Méoo TrpocTOINOOUEVOI €I0TE YIA VO DIAXEIPIOTEITE Eva
MEiyua paBnTwv oTnv TAgnN KAl ATTORAKPUOUEVWV
paBnTwv oTo id1o pddnua; (SE)

Méoco TrpocToipacpévol aloBAvVESTE Qv XPEIOOTEN va
QVTIUETWTTIOETE  OTTPOBAETITEG  TTPOKANOCEIG  OTN
OIOAKTIKI) 00G TTPAKTIKA OTAV Ol HOBNTEG CUPMETEXOUV
oTa pabnuara €€ ammootdoewg; (SE)

Méco Trpoctolyacuévog Ba  aiocBavoéocaoTtav  va
QVTIUETWTTIOETE TUXOV EVOXANOEIG O€ évav OIadIKTUOKO
Il ATTOUAKPUOHEVO PaBNTHR, Ol OTToIEG £XOUV TTPOKANBEI
atrd yovéa ) HEAOG TNG olKoyévelag oTo oTriTl; (SR)

Méoo £ToIpOI €i0TE VA UTTOOTNPICETE £vav PadnTr TTou
Biwvel ekpoPioud f§ KakoTroinon oto oTriTl; (SR)

Méco TIpocTOINOCHEVOl  €I0TE vaA  QVTIMETWTTIOETE
TTEPITITWOEIG EKPOPBICHUOU I KAKOTTOINONG OTO OTTITI TTOU
£PXOVTal OTO QWG PECW PABNTWY TTOU CUPUETEXOUV O€
MaBnuata €€ atmooTdoewg; (SR)
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2ZXOAIAOTE TOV AVTIKTUTTO TTOU EiXE AUTO TO OEVAPIO OTIS ATTOWEISC OAC OXETIKA UE

TNV EUTAOKH AITOUAKPUCOUEVWY MAONTWV/TPIWY KdI TNV AVTIUETWITION TwWV

TTPOKAOEWYV TOU EKPOPBIOUOU KAl THS KAKOTTOiNOoNg OTO OTTiTI:

3. Zevapio 2 — Maénrn¢/Tpia ue popia yia ro COVID

O1 akdAouBeg dnAWOEIG aPopoUV Tov TPOTTO KE TOV OTT0IO ETTNPEACTNKAV Ol YVWOEIS Kal
Ol TIPOOTITIKEG 0OG ATTO TNV eVvOOXOANOH 00G PE TO OEUTEPO OEVAPIO Tou epyaAciou VR
Teacher — Mabnmig ue @ofia COVID. lMapakaAoUue CUUTIANPWOTE TO OCEVAPIO
xpnoiyotroiwvtag 1o epyaleio VR Tool kai, 0Tn ouvéxeia, ammaviioTe oTIG akOAouBeg
onAwoelg. MNa kdBe dnAwaon, dnAwoTe OO0 CUMQWVEITE PE TN ONAwON €XOoVTag
oAokAnpwaoel Tn xpron Tou epyaieiou VR Tool yia To ogvapio 2.

1= Kayia urroornpién/mrposroiuacia/diapwvw

7= lNAnpng urmrooTnpién/mposToINacia/ouuPwWVwW

1

2

3

Méoo utrooTnpi{opevol aioBavenkarte otav eTTavAABav
Ol MaONTéG oTnv TAEN META TOV TTEPIOPIOPO Adyw
COVID; (1&A)

Méco TTPOETOIUATUEVOI giote  va 0104 ¢geTE
QTTOTEAEOUATIKA  padnTég pe  mMOavh  WuxXOAOYIKA
duo@opia TTouU TTPOKAAELITAlI ATTO HIa KATAOTOON OTTWG
pia Travonpia; (I&A)

Méoo TpocTOINaCPEVOl QIOBAVESTE VO EVOWUATWOETE
MOONTEC YE WUXOAOYIKES dlaTapaxEg o€ €va KAVOVIKO
mePIBAAAoV TAENG; (I&A)

Méco TmpocTolaCpéVOl  €i0TE  va  €QAPUOOCETE
TIPOCEYYIOEIG OUVEPYATIKAG HABnong o€ pia Taén TTou
TepINaUBavel HoBNTEG PE WUXOAOYIKEG OIATAPOAXEG;
(DM)

Méoo oiyoupol €ioTe OTI MTTOPEITE VA  EI0AYAYETE
OMOOIKEG BPOOTNPIOTNTEG METAEU TWV MABNTWV TTOU
QVTIMETWTTICOUV BUOKOAIEG OTNV KaBNUEPIV Toug {wn;
(DM)
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Méoo mpoeToiyacévol alIoBAveDTE va AVTIMETWITIOETE
MaBNTES TTOU BiLovouv WuXoAoyikr duo@opia n oTroia
TTpoKaAgiTal atrd pia dIBAKTIKA TTpocéyyion; (DM)

Méoo TpocToIiyaopévol  €ioTe  va  OANNGEeTE  TIG
oTpaTNYIKEG dIdaoKaAiag ocag Otav évag padntrg
TTapoucIddel WuxoAoyIkrp duo@opia oTnv TAEN 0ag;
(DM)

Méoco utrootnpieoTe yia va OexTeiTe pABNTEG ME
WuxoAoyIkég dlarapayég otnv 1a¢n oag; (SE)

Méoo TrpoeToIyaoPéVOl AIOBAVEDTE VA QVTIUETWTTIOETE
dlatapaxég otnv Té¢n cag, TTou TTPOKAAoUvVTal ATTO
MaBNTEG TTOU BiLovouv WuxXoAoyikn duogopia; (SE)

Méo0o TTPOETOINACHEVOI EI0TE VA QVTIMETWTTIOETE THV'S
WuxoAoyIkr} duc@opia evog padntA otnv TaéN; (SR)

M6éoo utrooTnPIfOuEVOl AICBAVEDTE yIa va eKQPACETE
TIC avnouxie¢ oag OXETIKA JE  paBnTéG  TTOU
QvTIMETWTTICOUV WUXOAoyIKA duc@opia oTnv Ta¢n; (SR)

Méoo TTpoOETOINOCHEVOI €i0TE va UTTOOTNPIgETE €vav
palnth TTou Blwvel YuxoAoyikp duogopia oTnv TA¢n
oag; (SR)

Méoco dveta dIBAOKETE POBNTEG TTOU PBILLVOUV TOKTIKA
WuyxoAoyikr) ducgopia; (SR)

lMapakaAw oxOAIAOTE TOV AVTIKTUTTO TTOU EiXE AQUTO TO OEVAPIO OTIC AITOWEIS oA
OXETIKA [IE TNV EVACYXOANCN TWV NABNTWV/TPIWV LE THV WUXOAOYIK:) dua@opia Kai
TIC @opRiec TTOU Ba uTTopouocav va eUPAVIOTOUV AGYw pIag KaraoTaong mavénuiag
omwg¢ n COVID-19:

4. Zevapio 3 - Maénrég/Tpiec mpOoPuUYES

O1 ak6AouBeg dNAWOCEIG aPOoPOoUV ToV TPOTTO UE TOV OTTOI0 ETTNPEACTNKAV Ol YVWOEIS KAl
Ol TTPOOTITIKEG COAG ATIO TNV €EvVAOYXOANCN 0dA¢ PE TO TPITO Oevaplo Tou gpyaleiou VR
Teacher — poBNTég/TPIEG TTPOOPUYESG. [lapakaAAOUPE CUPTTANPWOTE TO OEVAPIO
xpnoiyotroiwvTag 1o epyaleio VR Tool kal, 0Tn Ouvéxeia, atravtioTe oTIG akOAOUBEg
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onAwoeig. MNa kdbe dnAwon, dnAwoTe TTOCO CUPQWVEITE PeE TN ORAwWON €xovTag
oAokAnpwaoel TN xprion tou gpyaigiou VR Tool yia 1o oevapio 3.

1= Kauia umroornpién/mpocroiuacia/Siapwvw

7= lNAnpng umroornpién/mposToINacia/oCuuPwWvwW

1

2

3

Méoo TpoeToiyacpévol aIoBAVESTE va UTTOOTNPICETE
MaBNTEG pE OIOQOPETIKO TTOMITIONIKO UuTTORabpo oTnv
Té¢N oag; (I&A)

Méoo TmpocToiyacpévol  aloBaveote va  OIBAEETE
MaBnTég TToU Oev WIAOUV TN UNTPIKH TOUG YAWOOA OThV
Ta¢N oag; (I&A)

Méoo KaA& yvwpilete TO TTOMITIOMIKO UTTORABPO Twv
MadnTwv TNG Tagns oag; (1&A)

Méoo utrooTnpifopevol aioBaveoTe OTI €ioTe o€ B€0nN va
O0104EeTe amroteAeopaTikd o€ €va TTOMITIOMIKA
TTOIKIAOPOP@O TTEPIBAANOV; (I&A)

Méoo evriuepol €ioTe yia  TIG TIPOKANCEIG  TTOU
QVTIMETWTTICOUV Ol TIPOCPUYES HaBNTEG; (I&A)

Méoo ouveldnTd aAAGgeTe Tov TPOTTO dIGOCKAAIOG Oag
yId VO QVTOTTOKPIVECTE OTIG DIAPOPETIKEG AVAYKEG TWV
paenTwv; (DM)

Méco TpocTOINOCUEVOl  €i0TE  va  OUPTTEPIAGRETE
pMEBOOOUG  Kkal  TeEXVIKEG  dIdaoKoAiag TToU  Ba
UTTOOTNPIEOUV TNV évTagn Twv TTPOCEUYWY HabnTwv
oTtnv 18¢n oag; (DM)

Méoco TIpocTOIJACUEVOl  €I0TE  va  QVTIMETWITIOETE
ATTPORAETITEG TTEPIOTACEIG OTN BIDAKTIKI) OAG TIPAKTIKI;
(SE)

Méoo TpocTOIuaCUEVOl QICOAVESTE VA UTTOOEXTEITE
évav TTpéo@uya JadnTA Katd Tn SIdpKEI TNG OXOAIKNAG
TEPIOdOU; (SE)

Méoco oaoiyoupor Ba aicBavéocooTtav  yia TRV
QVTIMETWTTION TNG UTTOOTHPIENG EVOC TIPOCPUYA HaBNnTA
oTtnv 1é¢n oag; (SR)

Méoo ayxwuévog/n Ba viwbare av gixare oTnv Tagn
oag évav pabntA Tmou dev MIAoUCE Thy idIa YAWOOoO JE
€0dg¢; (SR)

Moéco TpoETOIUACPEVOI EIOTE VA UTTOOTNPIEETE €vav
MaBnTn TToU €xel Biwael Tpauua; (SR)

69



Roeo)

2ZXOAIAOTE TOV QVTIKTUITO TTOU EiXE AUTO TO OEVAPIO OTIC ATTOWEIS OAS OXETIKA UE TN

OUUNETOXN HaBNTWV atro OIaPOPETIKES KOUATOUPES OTNV TAén oag:

5. Aio6non lNapouoiag

Oa Ocite KATTOIEG ONAWOEIG OXETIKA WE TIG EUTIEIPIEG OAG OTOV EIKOVIKO KOOMO.
MapakaAoupe ONUEILOTE av KABE drAwaonN I0XUEI yIa TNV EUTTEIPIO 0OG KATA T XPrion Tou
OUCTAMATOG EIKOVIKAG TIPAYMATIKOTNTAG. A&V UTTAPXOUV OwOTEG 1 AavBaopéveg
ATTAVTAOEIG, HOVO N YVWHN 0aG JETPAEL.

XapakTnpioTe TV eUTTEIpIO 00G OTO TTEPIBAAAOVY, onuelwvovTag éva "X" oTo KaTtGAANAo
TETPAYWVO TNG ETTTARAOUIAG KAIJOKAG, CUPPWVA PE TO TTIEPIEXOPEVO TNG EPWTNONG KA TIG
TTEPIYPAPIKEG ETIKETEG.

N&Bete uttOWNn 00G OAOGKANPN TNV KAigoka otav OIVETE TIG ATTAVTHOEIS 00G, KOBWG
evVOEXETAI VA IOXUOUV Kal Ta vOIANECQ ETTITTEDQ.

ATTaVTAOTE QveEAPTNTA OTIG EPWTHOEIG KE TN OEIPA TToU e@avifovTal. Mnv TTapaAEiTTETE
EPWTACEIG KOI NV ETTIOTPEPETE OE TTPONYOUUEVN €pWTNON YIA VO AAAGEETE TNV ATTAVTNON
0aG.

MapakoAw, BaBuoAoyroTte auTtd TTOU 0ag TTEPIYPAPEI

1. Agloloynore EpTtreipia
TNV aiobnon TOU VO KGVOVI’KI"]
™g ) Bplc:[(soou OuBETEpO EWTTEIDICN TOU
TTapouciag o€ évav va Bpiokeoal
oag OTO QAVTAOTIKO o€ €vav TOTTo
EIKOVIKO KOO0
mePIBAAAOV
(e1kOoVIKO
oXoAgio/Tagn/ O O ] O O O O
mePIBAAAOV
HaédnTh/TpIag)

2. Ymipxoav 2€ Kapia 2Xe006V
OTIYMEG KOTA OTIyMN TAvTa
Tn d1dpKEIa
TNG EUTTEIPIOG
TTOU TO
EIKOVIKO = = - = = = -
mepIBAAAOV
ATav n
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TTPAYHUOATIKOTN
TO YO JéVa

3. O xwpog ToU Eikéveg Tou Kdtrou tTou
€IKOVIKOU eida ETTOKEPBNKA
oXOAgiou, TNG
TA¢NG TOU/TNG
HaénTi/Tpiag
Hou aiveTal ] U 0 U O U ]

OTI poIGdel
TEPIOCOCOTEPO
ME...

4. Kard tn H mrapoucia

6|usz|'u ™mg BpioKEaTE OTO XWPO

EUTTEIPIAG, . TOU €IKOVIKOU
; aAAoU ,

ol ATAV N oXOAgiou

EVTOVOTEPN

0TO OUVOAO

™me, n

aionon oTi

BpiokeoTe oTO ] ] ] ] O ] ]

EIKOVIKO

mePIBAAAOV N

oTI BpiokeoTe

aAAou;

Na

5. Zké@Topal TO . ) )
£IKOVIKO KaBdéAou Méapa oAU
mePIBAAAov
WG éva JEPOG
KATTWG
Trapo6polo pe O O O O O O O
dAAa pépn oTa
oTroia £XW
BpeBei oRuepa

6. Kardtn Ox1 TToAU
Si1dpkela TG ouxvd
EMTTEIPIOG
OKEQPTNKA
ouxVvda oTi
BpiokOpouUVv
TTPAYMOTIKA
OTO XWPO TOU
OXOAgiou, TNG
T4gNG, oTO
Xwpo Tou/Tng
HalnTR/Tpiag

Mépa oAU

6. Evowudrwon

Oa d¢ite KATTOIEG ONAWOEIG OXETIKA WE TIG EUTTEIPIES. MapakaAgioTe va dSNAWOETE av KABE
OnAwaon 10XUEI yIa TV EPTTEIPIA 0ag KATA Th Xpron Tou cuoTiuartog VR. Aev uttdpxouv
OwOoTEG A AavBaouEvES aTTavTACEIG, OVO N YVWUN OOG JETPAEL.
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AlaBdaoTe KGBe dAWOTN Kal ONUEIWCTE TN GXETIKA ATTAVTNOT YIA va ONAWGCETE TTOCO TTOAU
oup@wveite 1 dlaQwveite Pe KAGBe dnAwon (1 €wg 7). Agv UTTAPXOUV CWOTEG N
AavBaopéveg ammavtroelg. ATrTavTriioTe auBopunTa Kai diaiodnTIKA.

1=Al0pwvw atmmoAuTa, 2=AI0Qwvw KATTWG, 3=Alowvw, 4=00Te OUPPWVW OoUTE
SIAPWVW, 5=ZUPPWVW KATTWG, 6=ZUPQWVW, 7=ZUPPWVW aTTéAUTa

‘EviwBa 671 TO EIKOVIKO CWHO TOU
daokdAou ATAV TO CWHA OV

‘Eviwoa 0TI TO €IKOVIKO owia Tou AAEEN
(Zevapio 1: padntRAg TTOU TTAPAKOAOUBEI TO
MAOnua €IKOVIKA) ATav TO 31K6 HOU CWHA

‘Eviwoa 6711 TO €1KOVIKO owpa TnG Avvag
(Zevapio 2: padnTpIa pE QoBia) ATav To
owa Jou

‘Eviwoa 6711 TO €1KOVIKO owpa Tng Celmira
(Zevapio 3: paBATPIa TTPOCPUYAG) ATAV TO
owua Jyou

7. XuvoAIKn gpTtreIpia

KdaBe pia atrd TIg akOAOUBEG EpWTACEIS APOPA TNV EUTTIEIPIA 0AG ATTO TH CUMHETOXN
oag aTo gpyacTAplo TAOTIKAG Xprong epyaAciwv VR. MNa kadBe epwTtnon, dWoTe T
OIKl ocag Pabuoloyia uetagu 1 kar 7 yia k&Be dAAWON, XPNOIKMOTTOIWVTAG TNV
aKOAoUON KAipaka: 1=TTOAU Pn IKQVOTTOINTIKF), 7=TTOAU IKQVOTTOINTIKA

a) ZUVOAIKQ, TG00 euxdpioTn Ba XapaKTNEICATE TNV EIKOVIKI EKTTAIOEUTIKH
OpacTnEIOTNTQ;

1 2 3 4 5 6 7

B) ZuvoAika, TTwg Ba agiohoyouoaTte Tov BaBud peaAiopoU TTou ETITUYXAVETAI OTTO
TO EIKOVIKO TTEPIBAAAOV;

1 2 3 4 5 6 7
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y) To repIBAAAOV EIKOVIKAG TTPAYUATIKOTNTAG GAVNKE KATAAANAO YIO TTPAKTIK
egaoknon;

2

0) 'Hrav eUkoAn n aAAnAeTTidpaon e Tov EIKOVIKO KOOHO HEOW TNG XPrONG TwvV

MOTIWV;

€) [poTindaTe va aAANAETTIOPATE UE TOV EIKOVIKO KOOWO PEOW €VOG XEIPIOTNPIOU;

1

2

3

4

5

6

7

oT) Z¢€ 11010 BaBud n aAAayr) TIPOOTITIKAG ATAV XPNOIKN YIQ TNV KaTavonaon Tou
TTPORAAUATOG TTOU AVTIMETWTTIAV O HaBNTEG/TPIEG;

2

3

4

5

() To what degree was the change of perspective useful in understanding the
problem that the students were facing?

1 2 3 4 5 7
n) Bprka Tnv €IKOVIKA TTpayuaTikdTATa EUKOAN 0Tn XpHon.
1 2 3 4 5 7

Z¢& auTé TO TTAQIOI0, avaQEPETE KATI TTOU 0OG €KAVE EVTUTTWON, BETIKN 1) apvNnTIKN, i KATI
TT0U B0 B€AaTE VO BEATIWOEI.
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2€ auTo TO TTAQICI0, AVOPEPETE KATI TTOU 0AG €KAVE eVTUTTWON, BETIKN 1) apvnTiKn, A KATI
TT0U B0 B€AaTE VO BEATIWOEI.
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Reference Number:

e10 oag kal TTaAr!
AyaTTNTOI/€G CUPPETEXOVTEG/OUOEG,

MeTd TNV eKTTAiOEUC OAG HE TO €PYOAEIO EIKOVIKAG TIPAYMATIKOTNTAG TOU €pyou,
XpeladopaoTe KAT TeAeuTaio atrd €0dg. Mpokelyévou va PETPNBE O HOKPOTTPOBETHOG
QVTIKTUTTOG TOU €pYOU UAG, OOG TTOPAKOAOUUE VA OTTAVTACETE OE QUTO TO EPWTNMATOAGYIO
OXETIKA PE TNV EUTTEIPIO CAG.

20G EUXAPIOTOUE VIO TNV AvTATTOKPION KAl TN CUVEPYATia 0ag.
Me ekTiunon,
H opdada Tou épyou VRTEACHER

MNa meploodTEPES TTANPOPOPIES, ETTIOKEPOEITE TOV 1I0TOTOTTO: hitps://www.vrteacher.eu/

1. Klipyaka svouvaiodnong

O1 ak6AouBeg dNAWOCEIC aPopPoUV TIG OKEWEIG Kal Ta ouvaloBAuaTd cag o dIAPOPES
KataoTdoelg. [MNa kabe aTtoixeio, ONAWOTE TTOCO KAAG 0AG TTEPIYPAPEI, ETTIAEYOVTAG TOV
KaTtaAANAo apiBué otnv kAipoka até 1-7.

1= Aev ue mepiypagel moAu kaAa
7= Mg mepiypdepel oAU KaAd

112 3 |4 |56 |7

ZUXVA avnouxw Kal €Xw Tpueepd cuvaliobhiuata yia
avBpwTToUuG TToU gival AiyoTEPO TUXEPOI aTTO Epéva. (EC)

Mepikég @opég duakoAeUoual va dw Ta TTPAyHaTa aTTd
TNV TTAeUpd& Tou GAAou. (PT) (-)

MepIKEG @QOPEG OEV OTEVOXWPIEPAI TTOAU YIO TOUG
AaAAoug 6tav avTigeTwTtri¢ouv TTpopAAuara. (EC) (-)

2€ KOATOOTAOEIS EKTOKTNG  aAvAykng, aioBdavopual
avnouyia kai duogopia. (PD)

2e éva TpoBANua TTpooTTaBw va €geTalw OAEG TIG
TTAEUPEG TTPIV TTApW KATTOoIa attogaon. (PT)

Otav BAETTW ekpeTAAAEUOVTAI £va ATOUO, aloBavoual
KATTWG TTpooTaTeuTIKG atrévavti Tou/tng. (EC)
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Mepikéc  @opéc  aioBdavoualr  aporBnrog/n  otav
Bpiokouyalr €viOG MIOG  €vIOVa  OUVAIOBNUATIKAG
kardotaong. (PD)

MepIKEG POPES TTIPOOTTAOW VA KATAOAGBW KAAUTEPA TOUG
AAAOUG QavTaZOPEVOG TTWG PaivovTal T TIPAYUATA ATTO
Tn OIKA Toug oTTTIKY Ywvia. (PT)

Otav BAETTW KATTOIOV  va  TIANyWveTal, Teivw  va
Tapapévw Apepog. (PD) (-)

ZUuvnBwg ol KokKoTuXieg Twv GAAwv &ev Pe evoyxAouv
1oAU. (EC) (-)

Edv cipai oiyoupog/n I'é6m1 €xw Oikio og éva BEua,
0eV’E0dEUW TTOAU XPOVO aKOUYOVTAG TA'S ETTIXEIPNHATA
Toug. (PT) ()

To va PBpiokopal e pia TETAPEVN OUVAICBNUATIKA
Kardotaon pe @oficel. (PD)

OT1av BAETTW KATTOIOV VA QVTIMETWTTICETAI ABIKA, HEPIKEG
Qopég dev’t Toug Auttdual TToAu. (EC) (-)

ZUVAOwWG €iJal  apkeTA  ATTOTEAEOMPATIKOG/N  OTRV
QVTIYETWTTION EKTAKTWY avaykwv. (PD) (-)

Zuxvda ouykivoUpal atré Tpdyuata Tou PAETTW va
oupBaivouv. (EC)

MoTtelw OT KABE epwTnua €Xel dUO TIAEUPESG KOl
TTPooTTabw va TIg £€eTAlW Kai TG duo. (PT)

Oa xopaktipila TOV €aUTO HOU WG €va OPKETA
KaAokapdo atopo. (EC)

‘Exw TNV 140N Vva XAvw Tov éAEyXO O€ KATAOTAOEIG
€KTOKTNG avaykng. (PD)

Otav Bupwvw Me KATTOIOV, OUVABWG TTPOCTTAdwW va
“Badw Tov eauTd pou oTn B€on Tou/TnG” yia Aiyo. (PT)

Otav  BAéTw  kd&TTolOV/KATTIOID  TTOU  XPEIAZETal
eTTEIYOVTWG BonBeia, yivopal koupdtia. (PD)

Mpiv aoknow KPITIKA 0€ KATTOIOV/KATTOIA, TTPOCTIa0W
va @avtaoTw TS Ba éviwba av Auouv oTn Béon
Tou/tng. (PT)

2. Zevapio 1 - Mabnri¢ ouvdedeuévo¢ oT1o HABNUAa &€ AMOOTACEWS KAl

TEPIOTATIKO AEKTIKC KAKOTTOINONS UNTEPAC

O1 ak6AouBeg dSNAWOEIG aPOoPOUV TOV TPOTTO YE TOV OTTOI0 ETTNPEACTNKAV Ol YVWOEIG KAl
Ol aTTOYEIG 0OG ATTO TNV EVAOXOANON 00G PE TO TIPWTO OevApPIo Tou epyaAciou VR
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Teacher — MaBnTrg cuvOedEPEVOG E HABNUA €€ OTTOOTACEWG KAl TTEPIOTATIKO AEKTIKAG

KAKOTTOIiNoNG UNTEPQG.

MapakaAoupe Exovrag OAOKANPWOEl TO OEVAPIO XPNOIMOTIoIWVTAG TO epyaAsio VR Tool
TTapoKaAoUUE va atmmavTAoETE OTIC akOAouBeg dnAwoaoelg. MNa kaBe drAwaon, dnAwaoTe
TTOCO0 CUMQWVEITE e TN DAAWON €xovTag oOAoKANpwael TN Xpron Tou epyaAgiou VR Tool

yla 1o Zevapio 1.

1=Kauia umroornpién/mpocroiuacia/diapwvw

7= MAnRpng umroornpién/mTPosTOINACIA/CULPWVW

1

2

3

Méoo TpoeToiyaCPéVOl QIOBAVECTE VA UTTOOTNPIEETE
TOUG MOBNTEG TTOU OCUMMETEXOUV O€ €va Padnua €€
ammooTdoewg; (I&A)

Méoco  umooTtnpi(duevol  aiIoBAveDTE  yia TNV
QVTIMETWTTION ¢NTNUATWY TIPOOoTACIAG TNG IOIWTIKAG
(wnG, O0Tav évag MaBNTAG CUMPMETEXEI OE Eva UABnUa
péow SladIKTUOU aTTd TO OTIiTI TOU; (1&A)

Méco TIpoETOINOCHEVOl €I0TE yIA VA TIOPEXETE MIA
€EAKUOTIKI) HaBnOoIoKA EPTIEIPIO yIA TOUG POBNTEG TTOU
MaBaivouv €¢ aTTooTACEWG; (1&A)

Méoo evruepOl €i0TE yia TIG TIPOKANOEIG TTOU UTTOPET va
QVTIUETWTTIOOUV Ol HOBNTEG TTOU OCUMMETEXOUV €€
ATTOOTACEWG, OTAV Ol GAAOI CUMPOBNTEG TOUG E€ival
TTapévTeg otV TéEN; (I&A)

M600 TIPOETOINOACUEVOI EIOTE VIO VA QVTIUETWTTIOETE
BépaTa ouvdeong YE ATTOPNOKPUOPEVOUG HOBNTEG; (I&A)

Méoo TTpoETOINACUEVOI €I0TE YIO TNV TTIPOCTACIA TNG
IDIWTIKAG (WAG TWV PaBnTwy TTou TTapakoAouBouvTal
ota oTriTia Toug; (I&A)

Méoo onuavTiko gival yia e0dg, av ol JadnTég
OCUMUETEXOUV O€ £Va PABnua €€ atrooTAoEwG, Va
diao@aAifouv OTI N KAPEPA TOUg gival TTAvVTA
evepyoTtroinuévn; (DM)

Méoo ciyoupol Ba viwBaTte OTI UTTOPEITE va OE0ETE
KAvOVEG YIO TN CUPMETOXN Twv PaBnTwy o€ pabhiuarta
€€ amooTtdoewg; (DM)

Méoo TTpoETOINOOUEVOI €I0TE VIO VO DIAXEIPIOTEITE £va
MeEiyua paBnTwy otnv TAEN KAl ATTOUAKPUOUEVWV
MaBnTwv oTo id10 pddnua; (SE)

Méoco TTpocTOINacéVOl QIOBAVESTE Qv XPEIOOTEN va
QVTIUETWTTIOETE  OTTPOBAETITEG  TTPOKANCEIG  OTN
OIOAKTIKI) 00G TTPAKTIKA OTAV Ol OBNTEG CUPMETEXOUV
oTa paBnuara €€ ammootdoewg; (SE)
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Méco Trpoctolyacuévog Ba aiocBavoéocaoTtav  va
QAVTIMETWTTIOETE TUXOV EVOXANOEIG O€ €vav DIadIKTUOKO
Il ATTONOKPUOUEVO PaBNTH, o1 OTToiEG £XOUV TTPOKANBEI
atrd yovéa ) HEAOG TNG olkoyévelag oTo oTriTl; (SR)

Méoo £ToIhOI €i0TE VA UTTOOTNPICETE £vav PadnTr TTou
Biwvel ekpoPiopd A kakoTroinon oto oTriTl; (SR)

Méco TIpocTOINACHEVOl  €I0TE VA QVTIYETWTTIOETE
TTEPITITWOEIG EKPOPRICHOU 1) KOKOTTOINONG OTO OTTITI TTOU
£PXOVTal OTO QWG PECW PABNTWY TTOU CUPUETEXOUV O€
MaBAuaTa €€ atrooTdoewg; (SR)

3. Zevapio 2 - Maénrrg ue goPBia COVID

O1 ak6AouBeg dnAWOEIG aPopouV Tov TPATTO HE TOV OTT0IO ETTNPEACTNKAV Ol YVWOEIS KAl
ol ammOWYeIg 0ag aTTd TNV evaoxOAnor] oag Je To BeUTeEPO oevdaplo Tou gpyaleiou VR

Teacher — Zevépio 2 - MaBn1i¢ ue ofia COVID.

MapakaAoupe €xovTag OAOKANPWOEI TO OEVAPIO XpNoIJoTToIwVTag To epyaieio VR Tool
TTOPAKOAOUME VO ATTAVTAOETE OTIC aKOAouBeg dnAwoelg. MNa kabe diAwon, dnAwoTe
TTOC0 CUMQWVEITE e TN DAAWON €xovTag oAOKAnpwaoel Tn XpAon Tou epyaiciou VR Tool

yla TO Zevaplo 2.

1=Kauia umroornpién/mpocroiuacia/diapwvw

7= lMARpng ummoornpién/TPosTOINACIA/OULPWVW

1

2

3

Méoo utrooTnpi{dpevol aloBavenkarte dtav eTTaviABav
Ol JaBNTéEG OTnv TAEN META TOV TTEPIOPICHO Adyw
COVID; (1&A)

Méco  TposTOINACHEVOI giote  va  d1dAgeTE
atmmoTeAEOHATIKG  padNTéEG ue  TOAvA  WUXOAOYIKA
duo@opia TTou TTPOKAAEITaI ATTO PIa KATAoTOoN OTTWG
Mia Travonpia; (1&A)

Méoo TTpocTOINaCPEVOl QIOBAVEDTE VO EVOWNATWOETE
MOBNTEG PE WUXOAOYIKEG DIOTAPAXEG O €va KAVOVIKO
mepIBaAAov TaENg; (I&A)

Méco TrpocToINOCPEVOl  €iI0TE  va  EQPOAPUOOCETE
TIPOOCEYYIOEIC OUVEPYATIKAG HABNONG o€ pia TAgn TTou
TepINaUBavel HaoBNTEG PE WUXOAOYIKEG DIATAPOAXEG;
(DM)

Méoo oiyoupol €ioTe OTI MUTTOPEITE va  €10AYAYETE
OMOdIKEG OPOOTNPIOTNTEG METAEU TwWwV MABNTWV TTOU
avTIHETWTTI(OUV BUCKOAIEG aTNV KaBnuePIv) Toug wn;
(DM)
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Méoo mpoeToiyacévol alIoBAveDTE va AVTIMETWITIOETE
MaBNTES TTOU BiLovouv WuXoAoyikr duo@opia n oTroia
TTpoKaAgiTal atrd pia dIBAKTIKA TTpocéyyion; (DM)

Méoo TpocToIiyaopévol  €ioTe  va  OANNGEeTE  TIG
oTpaTNYIKEG dIdaoKaAiag ocag Otav évag padntrg
TTapoucIddel WuxoAoyIkrp duo@opia oTnv TAEN 0ag;
(DM)

Méoco utrootnpieoTe yia va OexTeiTe pABNTEG ME
WuxoAoyIkég dlarapayég otnv 1a¢n oag; (SE)

Méoo TrpoeToIyaoPéVOl AIOBAVEDTE VA QVTIUETWTTIOETE
dlatapaxég otnv Té¢n cag, TTou TTPOKAAoUvVTal ATTO
MaBNTEG TTOU BiLovouv WuxXoAoyikn duogopia; (SE)

Méo0o TTPOETOINACHEVOI EI0TE VA QVTIMETWTTIOETE THV'S
WuxoAoyIkr} duc@opia evog padntA otnv TaéN; (SR)

M6éoo utrooTnPIfOuEVOl AICBAVEDTE yIa va eKQPACETE
TIC avnouxie¢ oag OXETIKA JE  paBnTéG  TTOU
QvTIMETWTTICOUV WUXOAoyIKA duc@opia oTnv Ta¢n; (SR)

Méoo TTpoOETOINOCHEVOI €i0TE va UTTOOTNPIgETE €vav
palnth TTou Blwvel YuxoAoyikp duogopia oTnv TA¢n
oag; (SR)

Méoco dveta dIBAOKETE POBNTEG TTOU PBILLVOUV TOKTIKA
WuyxoAoyikr) ducgopia; (SR)

4. Zegvapio 3 - Maénrig/tpia mpoopuyag

O1 ak6AouBeg dNAWOTEIG aPopoUV ToV TPOTTO UE TOV OTTOI0 ETTNPEACTNKAV Ol YVWOEIS Kal
Ol aTTOYEIG OaG aTro TNV EVaoXOANOT 0ag PE TO TPITO oevaplo Tou epyaAgiou VR Teacher

— Maéntig/Tpia TpdoPuyagc.

MapakaAoupe Exovrag OAOKANPWOEl TO OEVAPIO XPNOIPoTToIVTag To epyaAeio VR Tool
TTapoKaAoUUE va AatravTACETE OTIG akOAouBeg dnAwoelg. MNa kaBe driAwon, dnAwaoTe
TG00 CUUPWVEITE PE TN BNAWON €xovTag OAOKANpwael T Xprion Tou epyaAeiou VR Tool

yla 1o Zevdpio 3.

1=Kauia umroornpién/mpocroiuacia/diapwvw

7= lNAnpng umroornpién/mposToIuacia/ocuuewWvw

1

2

3

Méoo TpoeToiyacpévol alIoBAVESTE VO UTTOOTNPICETE
MOBNTEG pE DIOQPOPETIKO TTOMITIOUIKO UTTORaBpo oTnv
Ta¢N oag; (I&A)

Méoo TmpocToiyacpévol  aloBaveote va  OIBAEETE
MaBnTEG TTOU OV WIAOUV TN PNTPIKA TOUG YAWOOO OThV
Ta¢N oag; (I&A)
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Méoo KaA& yvwpilete TO TTOMITIOMIKO UTTORABPO Twv
MaBnTwv NG TaAgNG oag; (I&A)

Méoo utrooTnpifopevol aioBaveaTe OTI €ioTe o€ B€0nN va
O0164EeTe amoteAeopatikd o0 €va TTOMITIOMIKA
TTOIKINOUOP @O TTEPIBAANOV; (I&A)

Méco evruepol €ioTe yia TIGC TIPOKANCEIG  TTOU
QVTIMETWTTICOUV Ol TIPOCPUYES HaBNTEG; (I&A)

Méoo ouveldntd aAAadete Tov TPOTTO dIBOCKAAIAG Cag
YIO VO AQVTOTTOKPIVEDTE OTIG OIAPOPETIKEG AVAYKES TWV
paénTtwv; (DM)

Méco TrpocToIuaACUEVOl  €i0TE va  CUPTTEPIAAPETE
pMEBOOOUG  Kkal  TexVIKEG  dIdaokoAiag  Tou  Ba
uTTOOTNPIEOUV TNV évTacn Twv TTPOCPUYWY HaBNTWV
oTnv 186¢n oag; (DM)

Méoco TIpocTOIJACUEVOl  €I0TE  va  QVTIMETWITIOETE
aTTPOPAETTTEG TTEPIOTACEIG OTN OIDAKTIKI) OAG TIPAKTIKN;
(SE)

Méoo TpocTOINaCUEVOl QICOAVECTE VA UTTOOEXTEITE
évav TTpéo@uya JadntA kKatd Tn didpKeEIa TNG OXOAIKNAG
TEPIOdOU; (SE)

NMéco oiyoupor Ba aiobavéoacTtav  yia TNV
QVTIYETWTTION TNG UTTOOTAPIENG EVOG TTPOCPUYA HabnTh
oTtnv 18¢n oag; (SR)

Méoo ayxwuévog/n Ba viwbare av gixare oTnv Tagn
oag évav pabntA Tmou dev IAoUCE Thy idIa YAWOOoO JE
€0dgc; (SR)

Méco TPOETOINACPEVOI EI0TE VA UTTOOTNPIEETE €vav
paBnTr TToU €xel Biwoel Tpauua; (SR)

2XOAIAOTE TOV AVTIKTUTTO TTOU TTIOTEUETE OTI EiXAV O& EOAC I EKTTAIOEUOT) EIKOVIKNS

TPAYUATIKOTNTAS KAl TA OEVAPIA TTOU BIWOATE:
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ZUVOAIKN gpTTEIPIT

2€ auTo TO TTAQICI0, avaQEPETE KATI TTOU 0AG €KAVE eVTUTTWON, BETIKN 1 apvnTiKn, A KATI
TT0U Ba BEAaTE VO BEATIWOEI.

MpboBeTa oxOAIa TTOU ETTIBUMEITE VA KAVETE OXETIKA JE TNV EUTTEIPIO OAG.
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Introduccion al Marco de Evaluacion

El objetivo de este documento es proporcionar a las organizaciones socias una
comprension clara de lo que implica la realizacion de la evaluacion de impacto de la

herramienta de RV desarrollada por el equipo del proyecto VRTEACHER.

El objetivo de estos resultados intelectuales es ayudar a todos los socios y socias a
realizar una evaluacion de impacto para valorar la eficacia de las actividades de
formacion impartidas en el marco del proyecto VRTEACHER. En concreto, nuestro
objetivo es evaluar el impacto de la herramienta de RV para la formacién del
profesorado. Esta evaluacion de impacto se dirige especificamente a docentes en activo
y en formacién, y el objetivo es evaluar el impacto que la Herramienta de RV tiene en
su practica docente. Por ello, a través de este marco, proporcionaremos una serie de
herramientas de evaluacion y valoracién para ayudar a las organizaciones socias a
obtener una comprension plena y completa de cémo la herramienta VRTEACHER

puede influir en las competencias de los profesores y profesoras.

Este marco de evaluacion apoyara a todo el consorcio en la evaluacién de la eficacia y
el impacto de las actividades de formacién y de las actividades de aplicacién utilizando
la herramienta de RV; e identificara las metodologias de evaluaciéon adecuadas, las
herramientas (con el apoyo de CUT y U3CM), y los indicadores para investigar e
identificar el impacto de la herramienta de RV en el desarrollo personal y profesional del

profesorado en servicio y en formacién que participan en la fase de aplicacion.

El objetivo de esta fase de aplicacién es probar y evaluar la utilidad de la herramienta
de RV para el profesorado en activo y en formacion; evaluar qué nivel de impacto se
consigue entre estos profesores y profesoras (alumnado en el marco de impact+), y
determinar la longevidad del impacto en sus habilidades docentes y sus actitudes hacia
su alumnado. Para ayudar al consorcio a lograr estos objetivos, el siguiente documento
ofrece una vision general de lo que se espera de cada organizacion durante esta fase,
un calendario para la ejecucién y la presentacion de informes, asi como algunas
plantillas que se utilizaran para planificar y documentar los procesos de ejecucién y

evaluacion del impacto.

Metodologia Impact+

La estrategia que se aplicara para evaluar el impacto de la herramienta VRTEACHER

seguira la estructura del marco IMPACT+ desarrollado por las agencias nacionales
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britanica y eslovena, como medio para ayudar a los consorcios de proyectos a medir y

hacer un seguimiento del impacto de sus proyectos.

La metodologia Impact+ suele ayudar a los consorcios Erasmus+ a determinar el nivel
de impacto logrado con sus realizaciones intelectuales, en cada uno de los siguientes

niveles:

1) Sistémica - Esta area de la Evaluacién de Impact+ debe centrarse en el impacto
de la produccion intelectual (I0) en relacidén con el sector, el area tematica del
proyecto, las redes de pares o beneficiarios, el cambio politico o legislativo, etc.

2) Organizaciones - Esta Area de la Evaluacién de Impact+ debe centrarse en el
impacto de la Ol en relacion con el funcionamiento y la oferta de
servicios/formacion de las organizaciones socias del proyecto.

3) Estudiantes - Esta Area de la Evaluacién de Impact+ debe centrarse en el
impacto de la Ol en relacion con los y las jévenes estudiantes individuales o el
personal (profesorado o mentores y mentoras de EFP), etc.

4) Personal del Proyecto - Esta Area de la Evaluacién de Impact+ debe centrarse
en el impacto de la Ol en relaciéon con el personal que gestiona y coordina el

proyecto en cada organizacion asociada.

Impact+ pretende servir de punto de partida para evaluar el nivel de repercusién que un
Intellectual Output (IO) puede alcanzar en cada uno de estos niveles, con el apoyo de
herramientas y métodos de evaluacién adicionales. Siguiendo esta estructura, las
organizaciones socias del proyecto VRTEACHER se centraran especificamente en la
repercusion de la herramienta de RV en el area de Estudiantes, que en el contexto del
proyecto VRTEACHER son profesores y profesoras en activo y en formacion. En la
seccion de este marco dedicada a la recopilacién de datos, se describen las
herramientas especificas que las organizaciones socias deben utilizar para determinar
las repercusiones de 102 -enfoques sistematicos basados en la RV para la formacion

del profesorado- en el profesorado en activo y en formacion.

Metodologia de aplicacidon de la evaluacion de impacto de
VRTEACHER

Se espera que cada organizacion socia complete la aplicacion de la herramienta de RV
desarrollada por el proyecto VRTEACHER con el profesorado en activo y en formacion
de cada pais. La fase de aplicacién incluira la organizacién de talleres presenciales con

estos profesores y profesoras para poner a prueba la herramienta de RV y evaluar el
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impacto que esta tiene en sus habilidades docentes, sus competencias digitales y sus

actitudes hacia su alumnado.

En el marco de este Ol, las organizaciones socias son libres de disefar su proceso de
implementacién nacional, basandose en su acceso a los grupos destinatarios y en su
contexto local. Las herramientas y recursos de evaluacion contenidos en este Marco
sélo sirven para apoyar la elaboracién de Informes de Evaluacion de Impacto nacionales
gue sean comparables entre los paises socios. Por lo tanto, aunque las organizaciones
socias son libres de elegir como llevar a cabo esta implementacion y evaluacion de

impacto, se les pide que completen los siguientes pasos en secuencia:

»Encuesta previaa eRealizacion del *Encuesta posterior *Todas las sCuatrosemanas *Todaslas
la formacion. taller con a laformacion. organizaciones después del taller, organizaciones
bEstaencuestase  profesoradoen  efstaencuesta socias recopilaran  todas las socias compilaran
basara en las activoyen combinaré las los resultados. organizaciones sus conclusionesy
competencias formacion para competencias del *Sobre la base de socias completardn elaboraran un
descritasen el 101. probarla 101 con algunas este andlisis, todas Unaencuestade informe nacional
herramienta de RV. preguntas més las organizaciones Seguimiento de valoraciény
eObservaciondela  técnicas, ya que los socias organizaran posteriorala evaluacion del
formacion. profesoresy un grupo de formacion con el impacto, utilizando
profesoras habran discusion con profesoradoque  una plantilla
utilizado la algunos de los participoen el facilitada por el
herramientade RV profesoresy taller, para evaluar PIF.
en este momento. prfesoras en activo el impactoalargo A continuacién, el
y en formacién que plazodela PIF elaborara un
participaronenel herramientade RV informe de sintesis
taller, para en los profesoresy parael 103.
presentar las profesoras.

conclusiones de la
observaciony las
encuestasy
validarlas.

Herramientas de recogida de datos

En esta seccion se proporcionan las herramientas que pueden utilizar todas las
organizaciones socias durante sus actividades de aplicacidn nacional para la

recopilacion de datos. Estas herramientas incluyen:
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Formulario de consentimiento del participante: Debera ser revisado y firmado

por todas las personas participantes (profesorado en activo y en formacién) que

participen en el taller piloto para poner a prueba la herramienta de RV.

Encuesta previa a la formacion: Este breve cuestionario debe distribuirse antes
de la aplicacion de la RV. La encuesta se basa en una escala de Likert y en ella
se enumeran las competencias que el profesorado en activo y en formacion
deben evaluar sobre la base de las competencias que deben desarrollar

mediante el uso de la herramienta de RV.

Encuesta posterior a la formacion: Este breve cuestionario debe distribuirse
inmediatamente después de la realizacion del taller para poner a prueba la
herramienta de RV. Esta encuesta incluird las mismas preguntas que la
encuesta previa a la formacién, con preguntas adicionales que evallen
directamente los aspectos técnicos de la herramienta de RV.

Encuesta de impacto a largo plazo: Se recomienda que las organizaciones
socias repitan la encuesta previa a la formacion con el profesorado en activo y
en formacion inicial cuatro semanas después de la finalizacion de la fase de
aplicacién para evaluar el impacto a largo plazo de la herramienta de RV en su

practica docente, y en sus actitudes hacia el estudiantado.
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iTe damos la bienvenida!

Estimado/a participante,

Reality-based Training to improvE digitAl Competences of teacHERs (ERASMUS+, Key
action 2, Ref. No. 2020-1-CY01-KA226-SCH-082707).

Se espera que respondas a un cuestionario de una duracion aproximada a 15 minutos
previo a la interaccién con el entorno de RV y que, posteriormente, evalues tu
experiencia. Tu experiencia sobre este tema nos resulta valiosa para comprender El
potencial de la utilizacion de enfoques basados en la RV como parte de la formacién y

Educacion de los docentes.

Ten la seguridad de que la cumplimentacion del cuestionario es anénima y Que la
informacion que proporciones sera totalmente confidencial y No se utilizara para ningun
otro fin. Tu participacién es totalmente voluntaria. Puedes elegir no participar en alguna
parte, o en la totalidad de las pruebas del entorno de Realidad Virtual y Puedes retirarte

en cualquier momento sin tener que dar un motivo.

Ademas, nos gustaria pedir tu permiso para fotografiar y sacar en video la actividad de
formacion. El uso de los archivos se limita a nuestros fines de investigacion. En caso de
que tus fotos o videos se utilicen con fines educativos o si los resultados de la
investigacion se publican o presentan en conferencias, se protegera tu identidad y se
cubrira tu rostro para que no se revele tu identidad. Puedes negarte a ser fotografiado y
grabado en video. Los investigadores pueden proporcionarte una copia del material

fotografico Y de video si lo solicitas..

Muchas gracias por tus respuestas y cooperacion.
Atentamente,

El equipo de VRTEACHER

Para mas informacion, visita: https://www.vrteacher.eu/
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Reference Number:

1. Datos demograficos

1. Pais

Xwpa

Por favor
seleccione

Chipre

Grecia

Espana

Irlanda

Malta

Otro pais de la UE

Otro pais
perteneciente a la UE

no

2. Sexo

Sexo

Por favor
seleccione

Hombre

Mujer

Prefiero no contestar

3. Edad

Edad

Por favor
seleccione

18-24

25-29

30-39

40-49
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50-59

60+

4. Estado actual

Estado actual

Por favor
seleccione

Trabajo como docente

Estudiante de Universidad

Otro (especifique)

Si es otro, sirvase especificar:

5. En caso de que seas profesor/a, selecciona el nivel de educacion en el que

ensenas:

Sector Educacion

Por favor
seleccione

Educacion Primaria

Educaciéon Secundaria

Educacion Superior

Otro (especifique)

Si es otro, sirvase especificar:

6. En caso de ser estudiante de universidad, sefiala qué estas estudiando:

Level of Education

Por favor
seleccione

Estudiante de grado

Estudiante de master

Estudiante de
doctorado

de

Otro (especifique)
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Si es otro, sirvase especificar:

7. En caso de que seas estudiante de universidad, sefala el qué departamento

estudias:

8. Por favor, sefala el nivel de experiencia con entornos de Realidad Virtual:

|0 Nada |0 Unpoco | QO Algo | O Mucho | O Experot/a |

2. Escala de empatia

O1 Las siguientes afirmaciones hacen hincapié en pensamientos y sentimientos en una
variedad de situaciones. Para cada elemento, indica como de bien te identificas
eligiendo el numero correspondiente en una escala del 1 al 7.

1= No me identifica en absoluto

7= Me identifica muy bien.

112 3 |4 |56 |7

A menudo tengo sentimientos tiernos y preocupados
por la gente menos afortunada que yo". (CE)

A veces me cuesta ver las cosas desde otro punto de
vista. (PT) (-)

A veces no siento pena por la gente que esta teniendo
problemas. (EC) (-)

En situaciones de emergencia, me siento aprensivo/a
y siento malestar. (PD)

Intento ver los puntos de vista de todo el mundo en una
discusion antes de tomar una decision. (PT)

Cuando veo que se aprovechan de antes, me siento
un poco protector/a hacia esas personas. (EC)

A veces me siento impotente cuando estoy en medio
de una situacién muy emocional. (PD)

A veces intento entender a mis estudiantes mejor
imaginandome las cosas desde su perspectiva. (PT)

Cuando veo que alguien siente dolor, intento mantener
la calma. (PD) (-)

Las desgracias del resto no suelen molestarme mucho.

(EC) ()

Si tengo claro que tengo razén en algo, no pierdo
mucho tiempo escuchando argumentos del resto. (PT)

()
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Estar en una situacion tensa emocionalmente me da
miedo. (PD)

Cuando veo que se trata a alguien injustamente, no
suelo sentir mucha pena. (EC) (-)

Suelo ser efectivo/a cuando tengo que lidiar con
emergencias. (PD) (-)

A menudo me conmueven las cosas que veo pasar.
(EC)

Creo que hay dos caras de la misma moneda e intento
ver las dos. (PT)

Me describiria como una persona de corazén bastante
blando. (EC)

Tiendo a perder el control durante emergencias. (PD)

Cuando estoy enfadad/a con alguien, suelo intentar
ponerme en sus zapatos por un tiempo. (PT)

Cuando veo que alguien necesita desesperadamente
ayuda en una emergencia, me derrumbo. (PD)

Antes de criticar a alguien, me intento imaginar cémo
me sentiria si estuviera en su lugar. (PT)

3. Subunidad 1 — Actitudes hacia la ensefianza a distancia y semipresencial

Las siguientes afirmaciones indagan sobre tus conocimientos, actitud y preparacién
para involucrar a estudiantes a distancia en las actividades de ensefianza, como parte
de una clase mixta. En este caso, considera cémo apoyarias a un estudiante online,
cuando el resto de estudiantes estan presentes en el aula.

Para cada afirmacion, indica en qué medida estas de acuerdo con la afirmacién, o
en qué medida sientes preparacion o apoyo en funcion de cada afirmacion.

1= Completamente sin apoyo/preparacion/en desacuerdo

7= Completamente con apoyo/preparacion/deacuerdo

¢Cuanta preparacion sientes para apoyar a
estudiantes que se incorporan a una clase en remoto?

¢, Cuanto apoyo sientes para gestionar los problemas
de privacidad cuando un estudiante se incorpora a una
clase en remoto desde casa?
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¢,Cuanta preparacion sientes para proporcionar una
experiencia de aprendizaje activa para estudiantes que
aprenden en remoto?

¢En qué medida eres consciente de los retos que
estudiantes que aprenden en remoto pueden enfrentar
al participar a distancia cuando el resto de la clase esta
presente en el aula?

¢ Cuanta preparacion tienes para gestionar problemas
de conexion con estudiantes en remoto?

¢ Cuanta preparacion tienes para proteger la privacidad
de estudiantes que estan siento observados en su
propia casa?

¢,Como de importante es para ti que si estudiantes se
incorporan a una clase en remoto, se aseguren de
que su camara esta siempre encendida?

¢Cuanta confianza tienes en el establecimiento de
reglas para que estudiantes participen en clases en
remoto?

¢Como de preparado/a estas para gestionar una
mezcla de estudiantes presenciales y estudiantes a
distancia en la misma leccién?

¢Como de preparado/a te sientes si tienes que
enfrentar desafios imprevistos en tu practica docente
cuando el alumnado se incorpora a las clases a
distancia? (SE)

¢En qué medida te sientes preparado/a para hacer
frente a una problematica en la que tu alumno o alumna
conectado a distancia estéa teniendo un problema con
algun miembro de su familia durante tu clase? (SR)

¢ En qué medida estas preparado/a para apoyar a un
estudiantes que sufre acoso en su propia casa? (SR)

¢, Coémo de peparado/a estas para abordar los casos de
acoso o abuso familiares que salen a la luz a través de
los estudiantes que se incorporan a las clases a
distancia? (SR)

4. Subseccion 2 — Actitudes ante la educacion inclusiva

Las siguientes afirmaciones indagan sobre tus conocimientos y actitudes hacia la
provisiébn de una educacion inclusiva y accesible para estudiantes con necesidades
adicionales.

Para cada afirmacion, indica en qué medida estas de acuerdo con la afirmacion, o en
qué medida te sientes preparado o apoyado en base a cada afirmacion.
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1= Completamente sin apoyo/preparado/en desacuerdo

7= Completamente apoyado/preparado/de acuerdo

112 3 |4

En qué medida has sentido apoyo al reincorporar a los
alumnos al aula después de los cierres por
COVID?(1&A)

,Como de preparado/a estas para ensefiar
eficazmente a los estudiantes con posible angustia
psicologica causada por una situacion como una
pandemia?"(I&A)

¢ En qué medida te sientes preparado/a para integrar a
los estudiantes con malestar psicolégico o angustia en
un entorno de aula ordinaria? (1&A)

¢, Como de preparado/a estas para aplicar enfoques de
aprendizaje colaborativo en un aula que incluya
alumnado con problemas psicolégicos? (DM)

¢ En qué medida confias en introducir actividades en
equipo entre los estudiantes que se enfrentan a
dificultades en su vida cotidiana? (DM)

¢ En qué medida te sientes preparado/a para abordar a
los estudiantes que experimentan maltratos por un
enfoque pedagdgico? (DM)

¢En qué medida estas preparado/a para cambiar tus
estrategias de ensefianza cuando un alumno o alumna
muestra malestar psicoldgico en tu clase? (DM)

¢ En qué medida te sientes apoyado/a para tratar a los
estudiantes con problemas psicoldgicos en tu aula?
(SE)

¢Como de preparado/a estas para enfrentar los
problemas en tu clase causados por estudiantes que
experimentan angustia psicolégica? (SE)

¢ Como de preparado/a estas para hacer frente a la
excusa psicolégica de un alumno o alumnado en tu
aula? (SR)

¢ En qué medida te sientes apoyado para plantear tus
preocupaciones sobre los estudiantes que estan
sufriendo angustia psicolégica en tu aula? (SR)

¢En qué medida estas preparado/a para apoyar a un
estudiante que experimenta angustia psicologica en tu
aula? (SR)
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¢En qué medida te sientes cdmodo/a ensefiando a
estudiantes que experimentan regularmente malestar
psicologico? (SR)

5. Subseccion 3 — Actitudes ante la inteligencia cultural en la ensefianza

Las siguientes afirmaciones son sobre tu conocimiento acerca de cudl crees que es la
mejor manera de integrar a un estudiante de diferente contexto cultural, incluso una

persona refugiada, en tu aula.

Para cada afirmacioén, por favor indica como de de acuerdo estas con la afirmacién o
como de preparado/a te sientes respecto a esa afirmacion.

1= Completamente sin apoyo/preparado/en desacuerdo

7= Completamente apoyado/preparado/ de acuerdo

1

2

3

4

¢,Coémo de preparado/a te sientes para apoyar a los y
las estudiantes de diferentes culturas en tu aula? (I&A)

¢ Como de preparado/a te sientes para ensenar a
estudiantes no nativos en tu aula? (I&A)

¢En qué medida conoces el origen cultural del
alumnado de tu clase? (I&A)

¢En qué medida te sientes apoyado/a para ensefiar
eficazmente en un entorno culturalmente diverso?
(I&A)

¢ Eres consciente de los retos que experimentan los
estudiantes refugiados? (I&A)

¢, Hasta qué punto eres consciente de la necesidad que
supone cambiar tu estilo de ensefanza para responder
a las diversas necesidades de los estudiantes? (DM)

¢En qué medida estas preparado/a para incluir
métodos y técnicas de ensefianza que apoyen la
inclusion de los estudiantes refugiados en tu clase?
(DM)

,Como estdas de preparadoYa para manejar
circunstancias imprevistas en tu ensefanza practica?
(SE)

¢ Como de preparado/a te sientes para recibir a un o
una estudiante refugiada durante el trimestre? (SE)

¢ En qué medida te sientes seguro/a de poder apoyar a
un estudiante refugiado en tu clase? (SR)
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¢, Coémo de estresado te sentirias si tuvieras un
alumno en tu clase que no hablara el mismo idioma
que tu? (SR)

¢Como de preparado estas para apoyar a un
estudiante que haya experimentado un trauma?
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1. Escala de empatia

Las siguientes afirmaciones hacen hincapié en pensamientos y sentimientos en una
variedad de situaciones. Para cada elemento, indica como de bien te identificas
eligiendo el numero correspondiente en una escala del 1 al 7.

1= No me identifica en absoluto

7= Me identifica muy bien

A menudo tengo sentimientos tiernos y preocupados
por la gente menos afortunada que yo". (CE)

A veces me cuesta ver las cosas desde otro punto de
vista. (PT) (-)

A veces no siento pena por la gente que esta teniendo
problemas. (EC) (-)

En situaciones de emergencia, me siento aprensivo/a
y siento malestar. (PD)

Intento ver los puntos de vista de todo el mundo en una
discusion antes de tomar una decision. (PT)

Cuando veo que se aprovechan de antes, me siento
un poco protector/a hacia esas personas. (EC)

A veces me siento impotente cuando estoy en medio
de una situacion muy emocional. (PD)

A veces intento entender a mis estudiantes mejor
imaginandome las cosas desde su perspectiva. (PT)

Cuando veo que alguien siente dolor, intento mantener
la calma. (PD) (-)

Las desgracias del resto no suelen molestarme mucho.

(EC) ()

Si tengo claro que tengo razén en algo, no pierdo
mucho tiempo escuchando argumentos del resto. (PT)

()

Estar en una situacion tensa emocionalmente me da
miedo. (PD)
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Cuando veo que se trata a alguien injustamente, no
suelo sentir mucha pena. (EC) (-)

Suelo ser efectivo/a cuando tengo que lidiar con
emergencias. (PD) (-)

A menudo me conmueven las cosas que veo pasar.
(EC)

Creo que hay dos caras de la misma moneda e intento
ver las dos. (PT)

Me describiria como una persona de corazon bastante
blando. (EC)

Tiendo a perder el control durante emergencias. (PD)

Cuando estoy enfadad/a con alguien, suelo intentar
ponerme en sus zapatos por un tiempo. (PT)

Cuando veo que alguien necesita desesperadamente
ayuda en una emergencia, me derrumbo. (PD)

Antes de criticar a alguien, me intento imaginar como
me sentiria si estuviera en su lugar. (PT)

2. Escenario 1 - Estudiante se conecta en remoto a la clase y abuso verbal de
la madre

La siguientes afirmaciones indagan sobre como se han visto afectados tus
conocimientos y perspectivas al participar en el primer escenario de VRTeacher. Por
favor, completa primero el escenario utilizando la herramienta de RV, y luego contesta
las siguientes afirmaciones. Para cada una, por favor afirma como de acuerdo estas con
ellas. 1.

1= Completamente en desacuerdo
7= Completamente de acuerdo

112 3 |4 |5 /|6 |7

¢,Cuanta preparacion sientes para apoyar a
estudiantes que se incorporan a una clase en remoto?

¢ Cuanto apoyo sientes para gestionar los problemas
de privacidad cuando un estudiante se incorpora a una
clase en remoto desde casa?

¢ Cuanta preparacion sientes para proporcionar una
experiencia de aprendizaje activa para estudiantes que
aprenden en remoto?

¢En qué medida eres consciente de los retos que
estudiantes que aprenden en remoto pueden enfrentar
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al participar a distancia cuando el resto de la clase esta
presente en el aula?

¢ Cuanta preparacion tienes para gestionar problemas
de conexion con estudiantes en remoto?

¢ Cuanta preparacion tienes para proteger la privacidad
de estudiantes que estan siento observados en su
propia casa?

¢ Como de importante es para ti que si estudiantes se
incorporan a una clase en remoto, se aseguren de
que su camara esta siempre encendida?

¢Cuanta confianza tienes en el establecimiento de
reglas para que estudiantes participen en clases en
remoto?

¢Como de preparado/a estds para gestionar una
mezcla de estudiantes presenciales y estudiantes a
distancia en la misma leccion?

¢Como de preparado/a te sientes si tienes que
enfrentar desafios imprevistos en tu practica docente
cuando el alumnado se incorpora a las clases a
distancia? (SE)

¢En qué medida te sientes preparado/a para hacer
frente a una problematica en la que tu alumno o alumna
conectado a distancia esta teniendo un problema con
algun miembro de su familia durante tu clase? (SR)

¢ En qué medida estas preparado/a para apoyar a un
estudiantes que sufre acoso en su propia casa? (SR)

¢, Como de peparado/a estas para abordar los casos de
acoso o abuso familiares que salen a la luz a través de
los estudiantes que se incorporan a las clases a
distancia? (SR)

Por favor, comenta el impacto que este escenario ha tenido en tu perspectiva

sobre la participacion del alumnado a distancia y el tratamiento de los retos de la

intimidacién y abuso en el hogar:
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3. Escenario 2 - Estudiante con fobia a la Covid

Las siguientes afirmaciones indagan sobre cémo se han visto afectados tus
conocimientos y perspectivas al participar en el segundo escenario de VRTeacher. Por
favor, completa el escenario utilizado la herramienta RV y después responde a las
afirmaciones. Para cada una de ellas, afirna como de acuerdo estas habiendo

completado el escenario 2.

1= Completamente en desacuerdo

7= Completamente de acuerdo

1

En qué medida has sentido apoyo al reincorporar a los
alumnos al aula después de los cierres por
COVID?(1&A)

¢Como de preparado/a estdas para ensefiar
eficazmente a los estudiantes con posible angustia
psicologica causada por una situacion como una
pandemia?"(I&A)

¢ En qué medida te sientes preparado/a para integrar a
los estudiantes con malestar psicolégico o angustia en
un entorno de aula ordinaria? (I&A)

¢, Como de preparado/a estas para aplicar enfoques de
aprendizaje colaborativo en un aula que incluya
alumnado con problemas psicoldgicos? (DM)

¢En qué medida confias en introducir actividades en
equipo entre los estudiantes que se enfrentan a
dificultades en su vida cotidiana? (DM)

¢ En qué medida te sientes preparado/a para abordar a
los estudiantes que experimentan maltratos por un
enfoque pedagdgico? (DM)

¢En qué medida estas preparado/a para cambiar tus
estrategias de ensefianza cuando un alumno o alumna
muestra malestar psicoldgico en tu clase? (DM)

¢ En qué medida te sientes apoyado/a para tratar a los
estudiantes con problemas psicolégicos en tu aula?
(SE)

,Como de preparado/a estas para enfrentar los
problemas en tu clase causados por estudiantes que
experimentan angustia psicolégica? (SE)

¢ Como de preparado/a estas para hacer frente a la
excusa psicoloégica de un alumno o alumnado en tu
aula? (SR)
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¢ En qué medida te sientes apoyado para plantear tus
preocupaciones sobre los estudiantes que estan
sufriendo angustia psicolégica en tu aula? (SR)

¢En qué medida estas preparado/a para apoyar a un
estudiante que experimenta angustia psicologica en tu
aula? (SR)

¢En qué medida te sientes cédmodo/a ensefiando a
estudiantes que experimentan regularmente malestar
psicolégico? (SR)

Por favor, comenta el impacto de este escenario en tu perspectiva hacia el
compromiso del alumnado con la angustia psicolégica y las fobias que podrian

aparecer debido a una situacion de pandemia como la de COVID-19:

4. Escenario 3 - Estudiantes refugiados

Las siguientes afirmaciones indagan sobre cémo ha influido en tus conocimientos y
perspectivas el hecho de haber participado en el tercer escenario de la herramienta
VRTeacher. Por favor, completa el escenario utilizando la herramienta y después
responde a las afirmaciones. Para cada una de ellas, por favor afirma como de acuerdo
estas tras haber completado el escenario 3.

1= Completamente en desacuerdo
7= Completamente de acuerdo

112 |3 |4 |5 |6 |7

¢,Coémo de preparado/a te sientes para apoyar a los y
las estudiantes de diferentes culturas en tu aula? (I&A)

¢Como de preparado/a te sientes para ensefar a
estudiantes no nativos en tu aula? (1&A)

¢En qué medida conoces el origen cultural del
alumnado de tu clase? (1&A)
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¢En qué medida te sientes apoyado/a para ensenar
eficazmente en un entorno culturalmente diverso?
(I1&A)

¢ Eres consciente de los retos que experimentan los
estudiantes refugiados? (I1&A)

¢, Hasta qué punto eres consciente de la necesidad que
supone cambiar tu estilo de ensefianza para responder
a las diversas necesidades de los estudiantes? (DM)

¢En qué medida estas preparado/a para incluir
métodos y técnicas de ensefianza que apoyen la
inclusion de los estudiantes refugiados en tu clase?
(DM)

,Como estds de preparadoYa para manejar
circunstancias imprevistas en tu ensefianza practica?
(SE)

¢,Como de preparado/a te sientes para recibir a un o
una estudiante refugiada durante el trimestre? (SE)

¢ En qué medida te sientes seguro/a de poder apoyar a
un estudiante refugiado en tu clase? (SR)

¢, Como de estresado te sentirias si tuvieras un
alumno en tu clase que no hablara el mismo idioma
que tu? (SR)

¢Como de preparado estas para apoyar a un
estudiante que haya experimentado un trauma?

Por favor, comenta el impacto que este escenario ha tenido en tu perspectiva

hacia la participacion de estudiantes de diferentes culturas en tu aula:

5. Presencia

Veras algunas afirmaciones sobre tus experiencias en el mundo virtual. Por favor, indica
sic ada afirmacion se aplica a tu experiencia mientras utilizas la herramienta de RV. No

hay respuestas correctas o incorrectas, solo tu opinion cuenta.
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Caracteriza tu experiencia en el entorno marcando la casilla correspondiente de la
escala de 7 puntos, de acuerdo con el contenido de la pregunta y las descripciones. Ten
en cuenta toda la escala al dar tus respuestas, ya que pueden aplicarse niveles
intermedios. Responde a las preguntas de forma independiente en el orden en que
aparecen. No te sales las preguntas ni vuelvas a una anterior para cambiar la respuesta

Por favor, senala aquella que te describe

1. Senala tu
sensacion de
estar en el
entorno virtual
(escuela
virtual/aula/es
pacio del
estudiante)

Experiencia
de estar en
un mundo
imaginado

O

Neutral

Experiencia
normal de
estar en un
sitio

O

2. Habia
momentos
durante la
experiencia en
los que el
entorno virtual
era la realidad
para mi

No habia

Casi todo el
tiempo

3. ElI
colegio/aula/e
studiantes
virtual para mi
es como...

Imagenes
que he visto

g

En otro sitio
que he
visitado

O

4. Durante el
tiempo que
duré la
experiencia,
squé fue lo
mas fuerte en
general, tu
sensacion de
estar de estar
en el entorno
virtual o en
otro lugar?

Estar en
otro sitio

Estar en un
colegio
virtual

5. Pienso en el
entorno virtual
como un lugar
de forma
similar a otros
lugares en los
que he estado

En absoluto

(]

Mucho

6. Durante la
experiencia, a
menudo he
pensado que
realmente
estaba en el

No lo
pienso

(]

Mucho
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espacio
escolar/aula/e
spacio de los
estudiantes

6. Personificacion

Veras algunas afirmaciones sobre tu experiencia. Por favor, indica si cada afirmacién se
aplica a tu experiencia durante el uso de la herramienta RV. No hay respuestas correctas

o incorrectas, solo cuenta tu opinion.

Por favor, lee cada afirmacion y marca la respuesta correspondiente para indicar el
grado de acuerdo o desacuerdo (del 1 al 7). Contesta de manera espontanea e intuitiva.

1 = Completamente desacuerdo

7 = Completamente de acuerdo

Senti que el cuerpo virtual del docente era
mi cuerpo

Parecia como que el cuerpo virtual de Alex
(escenario 1/estudiante en clase virtual)
era mi cuerpo

Parecia que el cuerpo virtual de Anna
(escenario 2/estudiante con fobia) era mi
cuerpo

Parecia que el cuerpo de Celmira
(escenario 3/estudiante refugiado) era el
mio

7. Experiencia general

Cada una de las siguientes preguntas se refiere a tu experiencia de participar en el taller
de pilotaje de la herramienta RV. Para cada pregunta, indica la valoracién entre 1y 7,

utilizado la escala: 1 = muy insatisfactorio, 7 = muy satisfactorio

a. En general, ¢ cémo caracterizarias la formacion virtual?

1 2 3 4

5
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b. En general, ; cémo calificarias el grado de realismo alcanzado por el entorno
virtual?

c. ¢El entorno de realidad virtual parecia apropiado para la practica de la
formacion?

1 2 3 4 5 6 7

d. ¢Fue facil interactuar con el mundo virtual mediante el uso de los ojos?

1 2 3 4 5 6 7

e. ¢Prefieres interactuar con el mundo a través de un mando?

1 2 3 4 5 6 7

f. ¢ Como ha sido la calidad del audio?

1 2 3 4 5 6 7

g. ¢Hasta qué punto fue util el cambio de perspectiva para comprender el
problema al que se enfrentaban los estudiantes?

1 2 3 4 5 6 7

h. La Realidad Virtual me ha parecido facil de usar.

1 2 3 4 5 6 7

En este recuadro, comenta algo que te haya causado una impresion, positiva o negativa,
o algo que te gustaria que se mejorara.
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iTe damos la bienvenidal

Estimado/a participante,

Reality-based Training to improvE digitAl Competences of teacHERs (ERASMUS+, Key
action 2, Ref. No. 2020-1-CY01-KA226-SCH-082707).

Se espera que respondas a un cuestionario de una duracion aproximada a 15 minutos
previo a la interaccién con el entorno de RV y que, posteriormente, evalues tu
experiencia. Tu experiencia sobre este tema nos resulta valiosa para comprender El
potencial de la utilizacién de enfoques basados en la RV como parte de la formacion y
Educacién de los docentes.

Ten la seguridad de que la cumplimentacién del cuestionario es andnima y Que la
informacion que proporciones sera totalmente confidencial y No se utilizara para ningun
otro fin. Tu participacion es totalmente voluntaria. Puedes elegir no participar en alguna
parte, o en la totalidad de las pruebas del entorno de Realidad Virtual y Puedes retirarte
en cualquier momento sin tener que dar un motivo.

Ademas, nos gustaria pedir tu permiso para fotografiar y sacar en video la actividad de
formacion. El uso de los archivos se limita a nuestros fines de investigacion. En caso de
que tus fotos o videos se utilicen con fines educativos o si los resultados de la
investigacion se publican o presentan en conferencias, se protegera tu identidad y se
cubrira tu rostro para que no se revele tu identidad. Puedes negarte a ser fotografiado y
grabado en video. Los investigadores pueden proporcionarte una copia del material
fotografico Y de video si lo solicitas..

Muchas gracias por tus respuestas y cooperacion.
Atentamente,
El equipo de VRTEACHER

Para mas informacion, visita: https://www.vrteacher.eu/

1. Escala de empatia

Las siguientes afirmaciones hacen hincapié en pensamientos y sentimientos en una
variedad de situaciones. Para cada elemento, indica como de bien te identificas
eligiendo el numero correspondiente en una escala del 1 al 7.

1= No me identifica en absoluto

7= Me identifica muy bien
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A menudo tengo sentimientos tiernos y preocupados
por la gente menos afortunada que yo". (CE)

A veces me cuesta ver las cosas desde otro punto de
vista. (PT) (-)

A veces no siento pena por la gente que esta teniendo
problemas. (EC) (-)

En situaciones de emergencia, me siento aprensivo/a
y siento malestar. (PD)

Intento ver los puntos de vista de todo el mundo en una
discusién antes de tomar una decision. (PT)

Cuando veo que se aprovechan de antes, me siento
un poco protector/a hacia esas personas. (EC)

A veces me siento impotente cuando estoy en medio
de una situacion muy emocional. (PD)

A veces intento entender a mis estudiantes mejor
imaginandome las cosas desde su perspectiva. (PT)

Cuando veo que alguien siente dolor, intento mantener
la calma. (PD) (-)

Las desgracias del resto no suelen molestarme mucho.

(EC) ()

Si tengo claro que tengo razén en algo, no pierdo
mucho tiempo escuchando argumentos del resto. (PT)

()

Estar en una situacion tensa emocionalmente me da
miedo. (PD)

Cuando veo que se trata a alguien injustamente, no
suelo sentir mucha pena. (EC) (-)

Suelo ser efectivo/a cuando tengo que lidiar con
emergencias. (PD) (-)

A menudo me conmueven las cosas que veo pasar.
(EC)

Creo que hay dos caras de la misma moneda e intento
ver las dos. (PT)

Me describiria como una persona de corazon bastante
blando. (EC)

Tiendo a perder el control durante emergencias. (PD)

Cuando estoy enfadad/a con alguien, suelo intentar
ponerme en sus zapatos por un tiempo. (PT)
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Cuando veo que alguien necesita desesperadamente
ayuda en una emergencia, me derrumbo. (PD)

Antes de criticar a alguien, me intento imaginar como
me sentiria si estuviera en su lugar. (PT)

2. Escenario 1 - Estudiante se conecta en remoto a la clase y abuso verbal de
la madre

Las siguientes afirmaciones indagan sobre tus conocimientos, actitud y preparacion
para involucrar a estudiantes a distancia en las actividades de ensefanza, como parte
de una clase mixta. En este caso, considera como apoyarias a un estudiante online,
cuando el resto de estudiantes estan presentes en el aula.

Para cada afirmacion, indica en qué medida estas de acuerdo con la afirmacion, o en
qué medida sientes preparacion o apoyo en funcion de cada afirmacion.

1= Completamente en desacuerdo
7= Completamente de acuerdo

112 3 |4 |5 |6 |7

¢Cuanta preparacion sientes para apoyar a
estudiantes que se incorporan a una clase en remoto?

¢ Cuanto apoyo sientes para gestionar los problemas
de privacidad cuando un estudiante se incorpora a una
clase en remoto desde casa?

¢ Cuanta preparacion sientes para proporcionar una
experiencia de aprendizaje activa para estudiantes que
aprenden en remoto?

¢En qué medida eres consciente de los retos que
estudiantes que aprenden en remoto pueden enfrentar
al participar a distancia cuando el resto de la clase esta
presente en el aula?

¢, Cuanta preparacién tienes para gestionar problemas
de conexion con estudiantes en remoto?

¢,Cuanta preparacioén tienes para proteger la privacidad
de estudiantes que estan siento observados en su
propia casa?

¢ Como de importante es para ti que si estudiantes se
incorporan a una clase en remoto, se aseguren de
que su camara esta siempre encendida?

¢Cuanta confianza tienes en el establecimiento de
reglas para que estudiantes participen en clases en
remoto?
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.,Como de preparado/a estas para gestionar una
mezcla de estudiantes presenciales y estudiantes a
distancia en la misma leccion?

¢Como de preparado/a te sientes si tienes que
enfrentar desafios imprevistos en tu practica docente
cuando el alumnado se incorpora a las clases a
distancia? (SE)

¢En qué medida te sientes preparado/a para hacer
frente a una problematica en la que tu alumno o alumna
conectado a distancia esta teniendo un problema con
algun miembro de su familia durante tu clase? (SR)

¢En qué medida estas preparado/a para apoyar a un
estudiantes que sufre acoso en su propia casa? (SR)

¢, Como de peparado/a estas para abordar los casos de
acoso o abuso familiares que salen a la luz a través de
los estudiantes que se incorporan a las clases a
distancia? (SR)

3. Escenario 2 - Actitudes ante la educacion inclusiva

Las siguientes afirmaciones indagan sobre tus conocimientos y actitudes hacia la
provisiébn de una educacion inclusiva y accesible para estudiantes con necesidades

adicionales.

Para cada afirmacion, indica en qué medida estas de acuerdo con la afirmacion, o en

qué medida te sientes preparado o apoyado en base a cada afirmacion.

1= Completamente en desacuerdo

7= Completamente de acuerdo

1

En qué medida has sentido apoyo al reincorporar a los
alumnos al aula después de los cierres por
COVID?(1&A)

,Como de preparado/a estas para ensefar
eficazmente a los estudiantes con posible angustia
psicoldgica causada por una situaciéon como una
pandemia?"(I&A)

¢ En qué medida te sientes preparado/a para integrar a
los estudiantes con malestar psicoldgico o angustia en
un entorno de aula ordinaria? (1&A)

¢, Como de preparado/a estas para aplicar enfoques de
aprendizaje colaborativo en un aula que incluya
alumnado con problemas psicolégicos? (DM)
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¢.En qué medida confias en introducir actividades en
equipo entre los estudiantes que se enfrentan a
dificultades en su vida cotidiana? (DM)

¢ En qué medida te sientes preparado/a para abordar a
los estudiantes que experimentan maltratos por un
enfoque pedagdgico? (DM)

¢En qué medida estas preparado/a para cambiar tus
estrategias de ensefianza cuando un alumno o alumna
muestra malestar psicoldgico en tu clase? (DM)

¢ En qué medida te sientes apoyado/a para tratar a los
estudiantes con problemas psicolégicos en tu aula?
(SE)

,Como de preparado/a estas para enfrentar los
problemas en tu clase causados por estudiantes que
experimentan angustia psicolégica? (SE)

¢, Como de preparado/a estas para hacer frente a la
excusa psicologica de un alumno o alumnado en tu
aula? (SR)

¢, En qué medida te sientes apoyado para plantear tus
preocupaciones sobre los estudiantes que estan
sufriendo angustia psicolégica en tu aula? (SR)

¢En qué medida estas preparado/a para apoyar a un
estudiante que experimenta angustia psicologica en tu
aula? (SR)

¢En qué medida te sientes cémodo/a ensefiando a
estudiantes que experimentan regularmente malestar
psicolégico? (SR)

4. Escenario 3 - Actitudes ante la inteligencia cultural en la ensenanza

Las siguientes afirmaciones son sobre tu conocimiento acerca de cual crees que es la
mejor manera de integrar a un estudiante de diferente contexto cultural, incluso una
persona refugiada, en tu aula.

Para cada afirmacién, por favor indica como de de acuerdo estas con la afirmacién o
como de preparado/a te sientes respecto a esa afirmacion.

1= Completamente en desacuerdo
7= Completamente de acuerdo

112 3 (4 |56 |7

¢ Como de preparado/a te sientes para apoyar a los y
las estudiantes de diferentes culturas en tu aula? (I&A)
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¢, Como de preparado/a te sientes para ensefar a
estudiantes no nativos en tu aula? (1&A)

¢En qué medida conoces el origen cultural del
alumnado de tu clase? (1&A)

¢En qué medida te sientes apoyado/a para ensefiar
eficazmente en un entorno culturalmente diverso?
(I1&A)

¢ Eres consciente de los retos que experimentan los
estudiantes refugiados? (1&A)

¢ Hasta qué punto eres consciente de la necesidad que
supone cambiar tu estilo de ensefianza para responder
a las diversas necesidades de los estudiantes? (DM)

¢En qué medida estas preparado/a para incluir
métodos y técnicas de ensefianza que apoyen la
inclusién de los estudiantes refugiados en tu clase?
(DM)

,Como estds de preparadoYa para manejar
circunstancias imprevistas en tu ensefianza practica?
(SE)

¢ Como de preparado/a te sientes para recibir a un o
una estudiante refugiada durante el trimestre? (SE)

¢ En qué medida te sientes seguro/a de poder apoyar a
un estudiante refugiado en tu clase? (SR)

¢, Como de estresado te sentirias si tuvieras un
alumno en tu clase que no hablara el mismo idioma
que t4? (SR)

¢Como de preparado estas para apoyar a un
estudiante que haya experimentado un trauma?
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Por favor, comenta sobre el impacto que sientes que el entrenamiento de realidad

virtual y los escenarios experimentados tuvieron en ti:

Experiencia general

En este contexto, menciona algo que te haya impresionado, positivo 0 negativo, o algo
que te gustaria mejorar..

Comentarios adicionales que desea hacer sobre su experiencia.
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